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Introduction

This information packet, prepared by the ERIC Counseling and
Personnel Services Center, is intended to alert the user to a body
of literature on a topic of current interest to counselors. It
identifies research reports that have been cited in the Educational
Resources Information Center's (ERIC) publication, Research in
Education (RIE), in Dissertation Abstracts International, and in
ERIC's Current Index to Journals in Education (CIJE) from March
1973 through September 1974.

. Ordering instructions

Searchlight has attempted to give availability for all materials
listed in this packet. 1In most cases, it is possible to obtain a
personal copy of the title listed. The sources fall into three
groupings:

ERIC Documents
References in this search for which an ED (ERIC Document)
number is given may be ordered from the ERIC Document
Reproduction Service (EDRS). Copies :re available in
either hard (photo) copy or in microfiche form. The
microfiche requive a special machine for use. To order
any of the ED materials, please refer to the EDRS Order
Blank at the back of this packet.

Doctoral Dissertations
All dissertations listed in this search have been drawn
from Dissertation Abstracts International, a publication
of University Microfilms. They are available on micro-
film (MF) at $5.00 per dissertation, or in bound photo
' copy (X) at $11.00 per dissertation from University
Microfilms.
To order, give the following information:
' 1) Order number
2) Auathor's last name and initials
3) Type of copy desired (microfilm or hard copy)
4) Your name and address (list separately fur
billing and shipping, if they are diffe;cut)
Send your order, with payment, to University Miccofilus,
300 North Zeeb Road, Ann Arbor, Michigan 48106

Journal Articles

Journal articles are available from the original journal
in library or personal collections. Refer to the entry
for volume and page designations.
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ED 069 574 SO 004 902

Cuban, Larry, £

Youth s & Minorkty: An Anstomy of Student
Rights.

National Couneil for the Social Studies, Washing
ton, DC

Puh Date 72

Note— 159p , Teaching Social Studses sn an Age
of Cnus--No. 4

Available from— National Councsl for the Social
Studies, 1201  Sixteenth Street, N W .
Washsngton, D. C 20035 (33 25)

EDRS Price MF.$0.65 HC Not Avallable from
EDRS.

Descnptors—*Activism.  Educational Change,
£ducational Improvement, Relevance (Educa.
tion), *Student Opinion. *Student Rights, Stu-
dent Role, *Student Teacher Relationship,
*Youth Problems
This booklet explores student nights, presents

student and teacher viewpoints, and offers ways
to democratize the classroom. Sixteen chapters
arsanged into four major parts cach contan an
overview wntten by Larry Cuban, vicwpoints
mostly from periodical or book repnnts, and
other articles pertinent to the major topic. The
first overview, Youth «s a Minority, discusses the
need to halt stercotyping of youth Nat Henoff
summarizes the recent movement for increased
student rights and the courts’ relationship to that
movement. Part 1 deals with student activism,
providing an overview explaining student unrest
and dissent Rel hips berween hers and
students arc cxamined in Part 1M1, the overview
suggesting that when teachers stercotype students
the development of a humane relationship
between the two is hindered. Three students
discuss the strength and weaknesses of their
teachers, two hers involve th Ives in 2 di-
alogue, 2 teacher describes his experiences in
urban classroom; and suggestions are given on
how teachers can break the habit of stercotyping
students  The last part offers an overview of
changes teachers can make toward humanizing
school, viewpoints on  student-recommended
changes, and u system toward democratic student
government (SJM)

ED 070 7152 SP 005 973
Haberman, Marun
Students’ Rights: A Guide to the Right of Chil-
dren, Youth and Future Teachers.
Pub Date (72}
Note~—72p
EDRS Price MF-$0.65 1(-$3.29
Descriptors—Case Records. *Civit Rights. Dress
Codes. *Educatronal Change, Federal Laws.
Freedom of Speech, Schoo! Admsmistration,
*School Law, Scarch and Scizure. *Student
Rights, *Teacher Education
After a preface in which Judge Robert Landry
cites the smportance of the Galt Decision. the
paper summarires the rights of students in cle-
mentary and secondary schools. ‘This ss presented
through case histories” The decisions are grouped
into the categories of freedom of expression,
search and seizure, dress and grooming, invasion
of pvacy. and discipline The nghts of students
in programs of teacher education are then
discussed sn ten parts the night of equal opportu.
nity, the right of ficedom of assembly and as.
socration, the nght of petison, the rights of due
process and equal pratection; the rights of speech
and press. the nght of freedom of religion, the
tights of person, property. and privacy, the nght
to drssent, the right agamst sclf incrsmination, and
the right to tnal hy jury of peers The final sce-
tion presents a Bill or Rights for future teachers
Student teachers” and interns’ rights are clabara-
tions and extensions of the previous analysss on
the nghts of children and youth in lower schools
{ Authory

ERIC

Aruitoxt provided by Eic:

ERIC Documents

ED 073 171

Kteeman. Richard P

Student Rights and Responsibilities: (‘vurts Force
Schools To Change. An Education U.S.A. Spe-
cial Report.

Natwonal School Public Relations  Assocsation,
Washingtan, D (°

Puh Date 72

Note--67p

Avadable fram - National Schaot Puhlic Relatsons
Assaciation. 1X01 North Moore Strect. Arling
ton, Virgin.a 22209 (Stock #311.12814, $3 00,
Quantity NDiscoun(s)

EDRS Price MF-$0.65 HC Not Availsble from
EDRS.

Descriptors—Actisism. Disciphine Policy.  Dress
Codes. Due Process. Freedom of Speech,
Pregnant Students, Schuol Law, *Schoal Pol
1y, Search and Seszure. Secondary School Stu-
dents, *Student Partscipation, Student Records,
*Student Responshility, *Stedent Rights. *Sty-
dent School Relationship

tdentifiers: - Marnied Students
This report examisnes some aof the changes tak-

ing placc 1n the school as a result of 4 growing

recogmtion hy the courts. as well us hy parents
and cducatars. that “students are persons ™ The
authar dicusses recent developments affecting
student rights  stedent responsibilities, and stu-

Jdent  participation  in schaol  governance

Ditcussed are sisdents” nghts to freedom of

speech and due process, freedom from un-

reasonahlc scarches and scizures. the night of
privacy as it affcets student records, and the
rights of pregnant and marned students Appen-
dixes contan (1) tables showing State action af-
fecting student nights, £2) 3 copy of the Maryland

ACLU hill of Rights. (3) sample focal polteres,

and (3) sample dress codes (JF,

A 004 758

ED 071 195 EA 004 796
Student Rights Litigation Packet. Revised Edition.
Harvard Unis . Cunthridge. Mass Center for Law
and Fducation
Spons Agency-- Office of kcanamie Opportumty.
Washington, D (¢
Puh Datec Apr 72
Note— 450p
A aslahle from -Center S8 1 aw and | ducation.
Harvard Lnsersits, 38 Korkland Street. Cam-
bridge. Massachusctts 02138 ($7 00))
EDRS Price MF-$0.65 HU-$16.45
Desenptors - Court Cases, Diseipline. *Duce
Process, *Frecdom  of Speech, Legsd  Ad.
*Mantal Statas, Police Action, Pohice School
Releionship  *Pregaant Stndents, Sceondary
Szhao! Students, *Stodent Rights
Identificrs— *Corporal Pamishment, Married Sty
dents
This pachage of matendais iy desgned to be of
help 1o Legal Service attorness who are, or who
are shout to be, actise i the ares of student
nghts i secondary schook The matersals connt
mamly  of  complamts and  apportng  fegal
memorands trom recent student nghts cses The
conception of student sights that the matenak
reflect s o tradittons! one, encompassing pramars
Iy questioss asolung treedom of oxpresston. per
sonal nghts and procedurad furses  The typical
plantff 0 the cases o o Bigh school or jan
high school stadent who has heen suspended, ex-
pelled.  tranteried.  or  otherwise  diseiphned
because of something he sard. or did, or wrote, or
because of the way he wore his harr While most
of the cases focas un the question of whether or
ot schtool Glicials bad the fegad nght to act w
they did. sommc others are directed morce tow grd
the farazs of the procedures hy which the
dnuploscry action was handled Often both sssucs
appeat as the ome cane tAuthor

ED 073 54 EA 004 832
Glasser, Ira  Levine, Alan
New York Civil Liberties Unlon Stwdent Rights
:’njz«tlcpono-thcl"“'l'onuu. 1976-
972.
New York Civil Libertics Union, N.Y.

Pub Date Sep 72
Note—92p.
EDRS Price MF-$0.6S HC-$3.29
Descriptors—*Board  of  Education Policy,
Discipline, *Due  Process. Educational Ac.
ccuntability, *Frcedom of Speech, Principals,
*Search and Seizure, Sex Discrimination, Squ-
dent Rocords. *Student Rights, Superinten.
dents, Teaches Associations
[dentificss—Legal Services, ®*New York City, Stu-
dent Rights Project
This report (1) describes how the project dis-
seminated information about student i
through a student rights handbook, a student
nishis news servize, and speaking engagements;
(2) outlines the nature of project services that
help students obtain their rights; (3) descnbes
proccdures for enforcement of student rights; (4)
discusses school rights as they were affected by
selected arcas of schoo! administration; and (5)
dcs‘c::es legat e:im’ adminis’rative actions the pro-
yc pursued in redressing wrongs of cu-
Iar students. (JF) ' § of partic

£D 074 053 SP 006 279

Starkey, John D.  Aad Others

Discipline: Older Teachers Mere Lbersd
Thea Y

Pub Date {72

Note—T7p.

EDRS Price MF-$0.65 HC-$3.29

Descriptors—°®Age Differences, *Class Manage-
ment, *Classroom Amg;em!. Cla.n;om
Techuniques, Discipline, *Uiscipline Policy, Stu-
dent ?:achet Relationship, *Teacher Attitudes
A questionnaire was sdministered to0 356

teachers and administrators enrolled in

courses at Northern fllinois University. par-

ticipants were divided into four age groups: 18-

26, 27-33, 34-40, and over 40. The questionnaire

investigated attitudes concerning the initiation of

classroom discipline, effective methods for class-
room discipline, and the effect of clats structure
on discipline. 1t was found that participents over

40 years of age are more Jiberal in many views

conceming discipline than participants under 27

years of age. It was that better class-

room discipline will resuit from a) the principal’s
support the teacher’s view of a reasonable
classroom, b) parent- conferences con-
ceming children with discipline problems, c) the
establishment of discipline rules in the first few
days of class, and d) a variation of teaching
racthods in the maintenance of discipline. it was
also found that class structure was not effective
i(ﬂﬂ Rg; maintznance of classroom discipline.

ED 075474 ™ 002 552

Carter, Kyle R )
‘Techniques 15 Improve Classroom Control and In.
struction,

Puh Datc 72 .
Note-- 6p.. Paper presented at Doctoral Scminar,
University of Georgia, Fall 1971 .
Avatlable from - Not available separately, see TM

002 548 .
Document Not Availahle from EDRS.




ERIC

Aruitoxt provided by Eic:

Desenptonm— *Hehavior Change. Behavior
Prublems, Claxs Management,  *1saphne,
School Psvehologsts, Semminars, Student Par-
topaton,  *laacher Behavios,  * Feadung
Methods
the school paycholugist’s goh as o msure that

the school setting s as camdacive to learning as

possible, stimnlating chiddren to respond to m

struction and  discontaging mshehacion  that

serves (o asond sostraction Many teadhers do not
redlize the Tull smphotons for chaldien of taer

a tons and verhabizatns A teacher’s behasior

can extingunh the Chdd’s enthusiasm for Jearning

and enconrage nshehasior Studies hace shown
that the amount of actual Jearmng  behavioy
amstled by students s relatively sinatl when com
pared 0 the teacher’s verbalizations Both the
type of instructional program that should be ¢m
ployed and the ype of controlhng methods to be
used i ohtamng appropriate hehavior should be
conmdered  Punshment nserely suppresses snap
propriate behavior, while agnonng msbelavior
can be more effective 1IF this s not practical or
effective, i combmation of punishment and rein.
forcement of appropnate behaviar can be uwed

In o procedure calicd time out, the child who

mubehaves 1s physically remaeved from the situa.

ton and placed 0 an envieanment free from
stimuli remnforcing mshehavior “The best methaod

18 to ranforce good behavwior Most behasving

pohlems could be chminated  and anstruction

enhanced of clasrooms atlowed for individuality
 learnmg edies, actise pariicipation by students,
and reinforcentent for good behaviar or academic
achrevement  (For relaed documents, sce TTM
002 S38-551, 583.859,) (KM)

£D 077 113

Reese, Jar W

Confidentiality of Student Records.

Puh Date 19 Mar 73

Nate -4p, Paper presented ot Amenaan Assouns
toun of School Adannstraton Ansual Conven
ton (105th, San Francnco, Cabforsus, March
17 21, 1%7%)

EDRS Price MF.$0.65 H('-$3.29

Descrptors — *Admimstrative Prnciples. *Con-
fidentiaity, *Confideatral Records, Speeches
*Student Records, *Student Rights
In this speech, the guthor outhines recent socl

and judicid trends affecting the confidentiahity of

records and suggests methods for simproung sty

dent records handhing (JF)

EA 005 026

ED 077 847

Websier, Gerald

Project INEALS. Pervanal Devclopment. Part 11);
Diwcipline. Student.Parent Relationships, Peer
Relationships, Teacher Effectiveness. Guidunce
and Counseling.

FHonda | ducational Rescarch and Desclopment
Counal, Ganesalle  Parcllas Connte Distrace
Schoal Board Cleam ater 1

Sposs  Agency Butewn of  Flementars  and
Secomdare Bducaton (DHEW/OL)Y. Washing
ton, DC

f'ubs Date 70

Grant —O G 3 8 066630 GURs 056

Note ~<op

Avadable from B White 1 weaating Secrisars,
Honda Fducteast Rocarch ang Develop
ment Counal Cotloge of Fducation T mveraty
ol Flotda Gaincsalle 1hda 32001 (52 o1y

ENRS Price ME-$0.68 {1(°.$.29

Deseriptors Classtonm L onimuntction
“Deapline ‘Gurdance Proprams, *Peer Rela
tonshgp Stodent Schaol ReLatsonsdnn * Studem
feacher Retationstup ¢ bescher Inflacie
Thiv v o booklet i the Progect IDE ALS ernn

conceromg personal dosclopnient sucos hobasnor

The fust section detal the sanous aspocts and

mossations concermng student dnaphine  Se

ey twoand three deal with stndent pasent reh

fommps and pect elsponship respectindds A

foarth sccnon i dsses teacher etfegtinencas in

the (hisstoem and ston fice prosents mnosa

Wi an compater asited ganlsnce and asnsed

wy fubhographics are anduded ot the end of

cach chapter (Ji)

S 406 153

ED 078 579

Jihenson, Donalld 3

Student Disciplinary Codes -« What Mahes Them
Tich

EA 005 260

Pub Date Feb 73

Note  Sp . Paper presented at Natonad Assocns
tion of Scumuiary Schoal Panapals Anoual
Comference (STih, Dallas, Dexas, | ebruary 27,
1973)

EDRS Price MF-$0.65 11(-$3.29

Desenptons *Disaapi ne, Diopout Rehatshitation,
Due Process, *Migh School  Cuarnondum,
*Schoul Policy, Specches, *Student Respons-
alsty, *Student Rights
In this speech, the author desenbes how one

school deseloped doaiphne guidenes with the

cooperation of saff parents, and students  Duce

process procedures, types of denaiplne, and an -

ternative outof whool program for  adjustment

students (thowe who e expenenced Chrome or

senons diciplinary. problens an the «hool) are

desnbed (KE)

ED 082 363 EA 005 483
Jones, J. William
Discipline Crisis in Scheols: The Problem, Causes

a8é Search for Seluti Educati
cial Report.

National School Public Relations Assoeiation,
Athngton, Va

Pub Date 73

Note~—-67p

Available from-.Natinal Schoa! Public Relations
Association. 1801 North Moore Street, Arling.
ton, Virginia 22209 (Stock #311.1344S, $4 75,
Prepayment requested)

EDRS Price MF.$0.65 HC Not Avallable from
EDRS.

Descriptors— *Court Cases, *Disciphne,
Discipline Peoblems, Drug Therapy, Humaniza.
ton, Hyperactivity, *Parent Role. Puhlic
Schools. Student Rights, *Teacher Role, Van.
dalism, *Violence

fdentifiers- *Corporal Pumshment
Statistics bear out comments by concerned ad-

mimstrators that across the nation teachers are

working in 3 state of fear, at times subjected to
s, hata . nt 10, and rape, and
that unlawful and violent aets by <tudents on
campuses have occurred with s0o much more
openness and defiance than in the past that the
physical safety of indwidual students is in jeopar.
dy ‘This report explores the causes of this break-
down in disciplice and discusses confhicting view.
ponts on what to do about the problem ncluding
whether or not carporal punshment should be
permitted. The report also examines what courts
have sa1d about discipline. In discussing solutions
to the problem, the report examines the use of
drugs tn control hyperactive children and pro.
vides guidelines for teachers and parents (JF)

U.S.A. Spe.

ED 082 403 EC 052 603

Murphy, lois B.  Leeper, Ethel M.

Away from Bedlam. Caring for Childrens, Number
Four.

Child  Development  Services Bureau (D-
HEW/OCD), Washington, D C

Spors Agency - Childien’s Hospital of the Dis-
tnet of  Columbia, Washingtun, D.C.
Menninger Foundation. Topeka, Kans.: Na.
tanal Inst  of Mental Health (DHEW),
Rockvdle, Md

Report No DHIW.0CD.73.1029

Pub Date 73

Note ~ 19p

Available from  Supenintendent of Documents,
U S Government Printing Office, Washington,
H C 20402 (306 45)

EDRS Price MF.$0.65 HC-$3.29

Descniptors *Chitd Care Centers, Child Care
Occupations, *Class Management, *Discsphine,
*Early Childhood  Education, Gurdelines,
*Teacher Role

) 2

The bookiet is the fourth in & series on the
ways that child care centers cam contribute 10 the
healthy growth and develop t of preschool
children, and focused on is the prevention of
bediam Bedlam in a child care center is seen to
be caused by frustration, snger, too much noise,
overssimulation, ¢ to teacher, contagi
or change in routine It 15 suggested that the
teacher reduce the irritants that lead to bedlam
by arranging furniture to cut down on disruptive
intrusions, careful planning of activities, recognz.
ing individual nceds. fixing fimits on behavior,
coping with a child’s frustration, gaining
obedicnce. and preparing children for changes. It
is recommended that the teacher handic the
disruptive child by dispeliing anges. quicting the
upset child, uung appropriate disciphine, and cn-
[ ging the develop of self ¢ 11t is
suggested that if bediam should break boose the
teach hould try to und d the cause or
causes and use remedies such s playing out
feclings or singing. S d is the imp c df
an orderly atmosphere for a successful child care
program. {For other booklcts in the series seec EC

052 600 through EC 052 602 and EC 052 604).
‘DRY

ED 083 933

Cazier, Stanfurd

Student Discipline Sy in Higher Educstion.

ERIC Cleaninghouse on  Higher Education.
Washington, D.C,

Spons Agency—Amencan Association for Higher
Education, Washington, D C.

Repart No—ERIC.-HE.-RR.7

Pub Date 73

Note—S3p.

Available from—Publications Department, Amer
tcan Association for Higher Education, 1 Du-
pont Circle. Suite 780, Washington, D. C.
20036 ($2.00)

EDRS Price MF-50.65 HC.$3.29

HE 004 803

Descriptors— *College  Students, *Court Cases,
*Discipline, *Discipline Policy, *Highe: Educa.
tion, L.it Reviews, Student Rights
This paper reviews the literature that docu.

ments both the central events and commentary

on  the importunt develop m stud

disciphne Following a brief historical averview
and an analysis of the implications of the
precedent.setting Dixon case (1961), which has
strongly  stimulated and  influenced  pecont

Cevelopments in student disciphne systems. the

2uthor devoles extensive discussion to the issues

{ substantive and procedural due process.
MIM)

ED 087 084 EA 005 710

Sunshine, Pliylin M.

Approaches to School Discipline. A Selected
Review of the Literature No. 2. Reviews of
Research,

Manland State Dept of Education, Baltimorc.
Dn of Rescarch, Evaluation, and Information
Systems

Puh Date Oct 73

Note—39p.

F.DRS Price MF.$0.65 HC-$3.29

Descriptors--*Behavior Change. *Child
Psychology, *Dnciphine, Disespline  Problems,
Elementary Schoals. Goal Oricntatitn, *Litesa-
ture Resiews, Models, Reinforcement. Sccon-
dary Schools, *Student Behavior

tdentifiers~ Adlerian Psychalogy
Thas pamphlct first describes the various ways

in which dincipline can he defincd Two models

for dealing with classroom disciphine are ihen
presented  The  first modelepsychoanalytic..
emphingzes the importance of understanding 1n
dealing with dasespline prohlems In contrast, the
second odei--hchavior modification.-focuses an
the verus techmques, ¢ g, reinforcement and
madehing. as procedures for clisssroom manage-
ment The sdeas presented an this pamphlet are
hased hoth on scholarly opsnion and on empincal
mvestigation (Author/j#)




ERIC

Aruitoxt provided by Eic:

ED 087 090 EA ODS 81
Howurd bugine B Jeabins, Juhn AL
Improving Discipline in the Secondary Schoal A
Catalogue of Alternatives to Repression, An Oc-
co lunal Paper.
CEN L Demer. Colo
Pub Date | T4
Note - ep
FDRS Price MF-30.65 H(-$3.29
Descrpton = Adnunntrator Guides. Communica
o Prohlenn. Deamion AMakang, *Disciphine
Ducipinte Pohics, *Educanuonasl Ensgronment,
*Humanizanen, *Organzational Change, Or-
gamzational  {Chmate. School Envronmont,
*Sccond.ry Schools, Values
The wsual approvich to improuny duciphine in
the schooly i the repressise approach .- more
tules. stricter entorcement. more efficient pupil
stscillance suspensions of prissdeges. or addi-
tional rules impased by the board of education
School  admmntraton,  faced  with  nercased
pubhic concern and biching well defined alterna.
tses o such repressine measres, tead to aceade
to public presure. thereby making matten worse
This paper i designe! to senve the educator who
wants to take posttsse rather than aeganse steps
towards improsing schunl dnespline The projects
suggested here, tahen together, should add up o
o comprehensine effort to modify the Icarmng en-
srennient Three mager picees of this ensiron-
ment are consdered here - the behief and s sluc
system af the school, the schoul's communicg-
uons sstem. and the manner 0 which decinan
are made within  the aimtitution  Sigmificant
changes in these impartant camponents of the in.
sutstion should do much 1o remedy the causes of
disciphine probiems (Authory

ED 087 129 EA 005 872
Larson. 4 Willium
Making  Student  Rights and  Responsibilities
Menningful.
Pub Duate 23 Feb 73
Note—12p. Paper preseated at Amernican Ase
soctation  of School  Adminstrators  Annual
Conscemence (106th, Atlanuc City, New Jere
sey, February 22.26. 1973)
EDRS Price MF-$0.65 HC-$3.29
Descriptors-—* Adminntratine Personnel,  *Ad-
mimmstratne  Prinaaples. Arhitration,  *Duc
Process, Elementany Schouls, Models, Sceonda.
1y Schouls, Speeches. Student Paruaipation,
*Student Responsibihity, *Student Rights
Auarencss of, and accord with, the require.
ments of the law are only o part of the process of
making  nghts and  responabihiics  nicaningful
Sensitive, forward-looking school sdmanistrators
should seize the day o chiminate o potentiai
cause of {utare distupuans, with sttendant con.
front.ttion pohitics, by cstshlishing procedural duc
process - PDP for students - 1o gine real mean.
mg e the professed commument o the nights
embraced 0 substntne duc process  The fufl
flowering of student rights will lead incsitatily
recoRntion of, and reaction o, student respons.
hilities Implied s the concept that students have
the reght to participate i the deselopment of
cotfe of condudt that spells out hath rights and
responsthiities Mcanmgful student respotisbaly
ties wdl depend upon meamngful cductumal
programs conducted by well qualificd teachers
umles the direction of unguestonghly competent
admmntrgtors (Aathor)

o




£J 068 172 230 AA S14242
Public Schoo! Policies on Married Students
Brown. B B, Educstnon Digest, v38 nd. ppis-9,
Dec 12
eMfariaf  Status, *Student  Rights. *Schoal
Policy, *Court Cascs. High School Students.
School Law, {*Tevas)
Report on 1cuas schools and refesant cnurt <ascs
SP)

£J 068 177 230 LA 503 167
School Bells and Wedding Bells Coms. Ray.
Journsl of Law and Education. v1 nd, ppH39-657,
Oct 72
*Pregnant Students, *Student Rights. *Student
School Relanonship. *After School Activities.
Court  Cases. Suspension, Evpuluon. Lqual
Protection, Marntal Status. [*Marred Students]
Discusses  rccent  judicial trends affecting the
rights of marncd and.or pregnant stidents to
aticnd school or participate 0 cutracurnicular
activsises (OF)

EJ 069 804 230 AA 514460
Children’s Rights: An introductory Sociological
Overview Calhints. Carl ¥, And Others. Peabindy
Journal of Education, v50 n2, pp89-109. Jan 73
*Cnil Rights. *Child  Welfare,  *Sociology.
*Sociat Stincture. Children. Socsal Responasbsls.
ty. Child Role. Laws, Childhood Needs.
{*Chsidrens Rights)
ihic presentation pravides the reader not only 3
sumaary  of sformation  regarding  children’s
rights. but alsn suggests a method of analysss that
rclates hildren’s rights to issues nf  social
sructare and social process {Authnrs)

£J 069 805 230 AA 514 461
Does a Child Have 2 Right Not to Be
Hrainwashed by Adults? Wilbams. Avon N Jr,
Pesbods Journal of Educauon, v50 n2. ppt10-3.
Jan 73

*Civil Rights. *Children.  *Supreme  Court

Litigainn, *Racial Atttudes. Southern Atts-

s.d2s. [*Childrens Rights]
Author  discusses events  following the 1954
Supreme Court School Descgregation dcasson
sad «tates *hat 1o the dilstory approach o
Jdesegregation  there was an smphest jundiaal
dintegard of not negation of indviduat freedam
tor Jhsldicn (Author CB)

r.J 069 806 230 AN $14 363
The Uscs nf Litigatinn: The Right of Retarded
Children to 2 Free Public Edueation Githool.
Thomas K. Peabody Journal of Eduation. ¥50
nl, opl20-7, Jan T3

*Civil Rights, *Rcarded Children, *Publr

Fducatio. *Coud Lisgation  Mtate AcBon,

State Laws, {*Chitdrens Rights. Pennsylvama)
Artide concens the case of Pennsylvama Assoct
atien for Retarded Chstdien Nancy Beth Bov-
wan. et 3l v Commonwcaith of Peonsyivanta, ¢t

at ((Hh

Journal Articles

£3 469 809 230 A 503 253
Regulating Student Behavior Without Ending up
in Coust Lacd, Ldwad T. Phi Delta Ksppan.
V84 ¢S5, pp30s- 109, Jan 73
sstudent  HBebavior, *Student Rights., *Coent
Lisgation, *Adnenstraive  Problents,  *Due
{ toucss. *Governaace Sthoal Law, Authontar-
sapise, Pever Structure, Civel Liberties
Abetted by the courts, “the tide of ant-
authontsnatusns will not sbate. and cducators
tnust devise strategics for dealing with st Presents
strategies conssteni with the Madisoman enncept
of human nghts (Authur)

£J 769 816 230 HE 503 750
The Case §s Clear When It Comes To Search
and Seirure: College Officisls Must Understand
Student Rights Giermanski. James R.. Collcge
and Lmseosssy Business, v54 nl. pp38, 40-41, Jan
3
*Highcr Education. *Search and Seszure, *Stu
dent School Relationship. *Student Rights.
*f.aw Enforcement. Laws
College officals must understand and  respect
dudent nghts when it cames to <-wch and
serzurc (Edstor’ HS)

£J 069 819 230 RC 501 11§
Educators and the Courts Norman, Douglas.
Stollar, Dewey H. Tennessee Educanon. vl nl.
ppl9-29, Spr 7i

oCourt Litigatiun, *Due Proccss, *Administra-

tive Peronncl. *Student  Rights. *Tcachers.,

Disaphine Policy. Legal Probicms, Students
Suggests aetiods by which school adimnistratars
wan avand fawsgiiss and can provide due process
proccdires withia the school (NO)

£J 073 103 230 AA 515 382
Student Communication Rights Triczenberg,
Geotge. NASSP Bullenn, vST 0372, ppl3-23,
Apr 73
*Freednm of Speech. *Student Rights. *Admin-
wtrative Policy. *Court Litigation, Court Cases.
School Ncwspapers. Admuntstrator Role. Pabiti-
cal Issues
Speech rights of students nuts:de the classroom,
school and undergrnund  newspapers,  political
specch nn and off campus. und the right 10 hear
political speakers arc all treated in this asticle.
(Egitnr)

£J 073 104 230 AA 515 383
fhe Constitution, the Courts. and Long ifair
Johnson, T Page. NASSP Bulletin. v51 03172,
pp24-33, Apr 73
*Court Liugation. ®Studcnt Rights, ®Laws,
Freedom of Specch. Due Process. (*Long Hair,
Constitution]
Article reviews court decsions on the 1ssue of
male students nght tn wecar fong har styles in
schost Author sumnanizes by suggesting prabac
ble outcontes of hair-style cases n the vanous
states (Editor C3)

EJ 073 112 230 EA 503 358
Pupils Phay, Robert E, Yearbook of School Law,
pp159-199, 72
*Court Cascs. *Student Rights, *Duc Process.
®Fces. *Student Transportatinn, Freedom of
opecch, Diess Codes, Search and  Seizure.
Fregnant Suidents
Revx.ews 1972 Statc and Federal court decisions
rlating to stndent nights, corporal punishment.
sex cducatinn, student fecs. and pupil transporta-
tion. (JF)

EJ 073123 230 EA 503 °
The Student-Institution Relstionship is PI:IZ
Higher Education Clnwes, D-rrel A.. Journal of
Law «»d Edycstion, v2 nl, r3121-136, Jar 73
*Hisner Education, *Stucent College R.Istion-
ship, *Court Cases, *fiuc Process, *Student
Rights, Student Responsibility. School Law
Examines the court infl d ch in stud
college relationships. Finds that tests of regula-
tions Smmtly'uxd by courts include such terms
as .subsm_m_;l justification,”  “appropriste
season,” “chilling =ffect,” or “prior restraint.*

un

EJ 076 266

Uphesral in Scheed xZ‘J'O George., '?w’::

NASSP Bulletin, vST n313, ppl18-26, May 73
:S‘chogl Law, *Court *Due

(4 ative Probl T h » i o

Student Rights, Sex Discrimination, Dna’ht.w
Teacher Administrator  Relationship, Studest
School Relationship

Presented here is a revew of court cme

documenting a period of revolutionary trans

in the relatr ps of admini: s, hers
and students. (Ed;itor)
ES 077 922 230 HE 504 143

Searches snd Seizures Hollister. C. A.. College

Management, v1 n12. pp22-24,35, Dec 72
*Higher Education. *Student Rights. *Search
and Seizure. *Stud School Relstionship
*Schoof Law

Four federa! distriet court findings on the Fourth

A d t rights of colleg dents. (Editor)

EJ 077 923 230 HE 504 243

They Got What They Asked For Botzek. Gary,

College Mansgement. v1 a5, pp8-10, May 72
*Higher Education. °Student Govetnment.
*Student Participatinn, ®Student School Rels-
sicnship, *Governance, Activism

A student sit:in at St. Cloud State College led tn

8 year's experiment in fepr gov t
nn camopus. (Editor/PG)
<3 079 608 230 EA 503 868

itudent Rights of Political Expressinn Reutter,
3 Edmund. Jr.. JAR Rescarch Bulletin. v13 nd,
3pi-2.10, Jun 73
*Student Rights. ®Lcgal Prablems. *Freedom
nf Specch. *Cnurt Litigation. *Administrative
Policy. Civil Rights. Diseipline, Conflict, Pofiti-
<

3
The appellate courts do not 8gree that the
orecedential value of the Tinker decisinn 18
wilificd when a schonl system 1s confronted with
discipline activities, It is recnmmended there be
inginry and establishment nf substantial fact by
adminsstratars in such cases, (Author/IN)
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t.J 079 610 240 A S K9y
Wity the Courts Will Allow Schoo! Officials To
Teeat Students Unfaiely -- Up to @ Point
Hathater, € A . Amervan School Bosrd Journal,
s160 n?, pptt 39, Jul 73
*Court Litigation. *Board of kducation Poliy.
sStudent  Rights,  *Disupiine Policy,  *Duc
Process, Court Cases, School Law, Student
Behassor, Student  School  Relstionship, |
Carporal Punishment]
Asserts that courts are sodsy handing down
decivions 10 matters they would presiouny have
ssonded Warns that board sovereignty and rights
of focal cantrol will be protected by the courts.
but only sf the boards act fairly and reasonably
The suthoe presents five court cases and nvites
rcaders to determine whether ther dccisions
would have been the same as those of the courts
(Author* W\)

EJ 080 529 020 EA 503 998
Expulsions and Due Process Winston. Sheldon.
Phs Delta Kappan, vS4 n10. pp699. Jun 73
*Duc Process. ®Expulsion. ®Student Rights.
*Discipline  Policy. ®Board of Educstion
Policy. { Corporal Punishment}
A <tatemnent of policy which emphasizes due
process but focuses discussion on the expulsion
itself (Author)

£J 081 261 230 EA 503978
Protect Children's Rights and You'll Protect
Loeal Control. V -. On the Rights of Children
Hoilistes, C A Amerrcan School Moard Jounal,
vimi a¥. pp2R.23, Aug 73
*School Dastrict Autonomy. *Student Righis,
*HBostd of Lducston Policy. *State School
Divinet Relationship. Caagl Hiberties, Admamis.
tator Gudes, Duc Process. Court Rale,
Student Schoo! Relationshap
Cotadudes 3 scrvace on the nghty of chiidren
Claens that Ceurts and fegnlators wilt restract
snoal Boards Goat vontinue to sbuce thar panes
avt authonty Sy Yool board members are adsised
o ohampion Jhidren’s rights Somc  general
Ru.dchues arc provided that schoot boards can
app's fo thenr own policies on student nghts
Athor WAL

t.J 081 264 230 LA 503 497
Due Process and the Principal Hitchic. Richard
M. Pl Delia Kappan. v54 i), pp697-698, Jun
33

*Duc Precess, *Stuaent Righis. *Court Cases,
*francipals. *Student School Relationship

t.J 082 622 EA 503 03
Due Process of Law in School Discipline: Recent
:)cck‘ions Incqualiy m Education nl3. ppss-66
of 73
*Caurt Cases, *Duc Pracess. ®Student Rights,
*Discinhine. *Disciphine Poliey. College Stu-
dents, High School Students
Summanizes and cemments on deaisions hearing
on students’ nghts to due process of faw 10
school disaplineg (Author)

¥J 082 676 ¢ 082223
Discipline: Perspective Prescription for Gifted-
ness Isascs. Ann F  Gitted CBd Quarterly v 17
i, ppl0-38 Spr %
*kaceptionst Chald fudacation *Gafted. *Re
search  Resvicws  (Pablicationss,  *Disciphng
*Creatine Deosclopmant it Control Ren
foreement Questiondass

EJ 083 904 AA 516 614
Students’ Rights + A Program That Works
Herman, Jerry. Clearing House, v48 nl, ppS4-8.
Scp 73
*Student Rights. ®*Educationa! Planning. *Edu-
cational Policy. ®Student Participation. ®Stu.
dent Leadership. Relevance (Education), Stu-
dent Opinson. Boards Of Educaton. Program
Dcsclopment
Article deals with somc positive actions that have
scen taken by the stafl. administration. and board
of eduction of Lewiston-Porter Central School of
Youngs.own. New York 1n regard to student
involvement in the plsnning process. Soccific

methods of student involvement were bricfly
outlined. (Author/RK)

EJ 084 435 EA 504 075
Student Percepti of Teacher Violsti of
Humsn Rights Buxton. Thomas H.. Prichard.
Keith W, Phi Delts Ksppan. v8S ul. ppb6-69,
Sep 13

*Student Rights. ®Survcys. ®Student Opinion,

*Student Teacher Relationship. Court Cases.

Secondzry Schools
Reports on a study conducted amung 815 high
wchool students in three schools -- urban. -
suburban. and rural The study revealed that 81
percent of the students perceive teachers to be
siolsting the nght to respect for their opinions.
{Author}

EJ Va5 555 AA 516 874
The Rights and Liberties of Students Martin,
David V., High School Journal. v57 nl. pp24-38.
Oct 73
*Civil Rights. *Civil Liberties, *Student Rights.
*Public Schools. *Supremec Court Litigation,
State Legistation. Student Behavior, Freedom
Of Speech
Article provided an insight into the problems of
students in securing their right to dissgrec and to
freely express themsclves. (RK)

EJ 085912 EA 504 131
Dizon After a3 Decade: Ramifications and Inter-
pretations Binder. John J.. Schoo! Law Journal,
v3 ni, ppd9-60, Spr 73
*Dye Process. *Student Rights, *Private Col-
leges, *Highcr Education, *Discipline, Court
Cases
Discusses how Dixon vs Alabama and more
recent cases have affected due process for college
students, Observes that there 1s currently an
increased sensitivity and awarencss to the funda«
mental rights of students that had not previously
enisted (JF)

E£J 085 913 EA 504 132

Rights and Responsibilities on the College

Campus an Overview Young. 1D Parker,

School Law Journal, v3 nl, pp61-73. Spr 73
*Student Rights. *Student Responsihility, ®Ac-
tiwism. *Duc  Process. *Higher  Edueation.
Disciphine

Reviews reeent court ascs dealing with cnllcge

student nghts (JF)

EJ 086 584 PS 502 873
The Effect of Behavioral Conteat oa Some
Aspecss of Adult Disciplinsry Practice and
Affect Steuens-Long. Judith, Child Development.
v44 n3. ppé76-484. Scp 73
*Discipline. *Elementsary School Studer.ts, *Ag-
gression. ®*Parent Chiid Relationship, ®Parent
Attitudes. Affective Behavior, Hyperactivity.
Rescarch Methodology
Elementary school children’s parents responded
to wvidco-taped scquences- postraying cither an
overactive, #n underactive. or an average-active
child. Generally supported hypotheses: (1) overac-
tive children would be punished more scverely
than othee children: (2) the label “emotionally
disturbed” would influence adult resp and
(3) affect and choice of discipline would be
correleted. (ST)

£ 087 668 EA 504 204
A View of Somae First Amexdment Rights of
College Students Hollister. C. A.. Journal of Law
and Fducetion. v2 nd, pp637-665. Oct 73
*S:udent Rights. °Coll:gc  Students. ®Duc
frocess., °Equal Proizction, °*Court Cascs

Discusses how the federal judiciary has sought to
delinezte the duc process of law rights of
students. Cases are reported to show what the
courts have sard about such substantive duc
process of law rights as freelm of religion.
speech, press. and associstion. Reports s contro-
versy in which the .ourt concerned itseif about
procedural duc process rights of students Also
exsmines what the judsciary has said about the
equal protection rnights of students. (Author)

EJ 048 800 AA 516 819
Is Duwe Process Chemging the Role of the
Assistant Priacipal? Boettches, Briar. E., NASSP
Bulletin, v51 n3175, pp75-80. Oct 73

°A Superintend Role, *Principals,

°Duc Process, *Discipline, *Student Rights,

School Administration, Suspension, Expulsion
Cov_mdered the role of the assistant principal as
arbitrator and mediatos in conditions requiring
measures of discipline. (RK)

£J 089 036 AA 517 345
Good Discipline Through Contingescy Mansge-
ment George. Paul S., Clearing House. v48 n3.
ppl45-49, Nov 73
*Discipline Poliey, *Student Teacher Relation-
ship. ®Educational Strategics, ®Positive Rein-
foreement. ®Student Behavior. Public School
Teachers. Opcrant Conditioning
Article considered methods for developing cffec-
tive discipline and presented stratcgics designed
;nrximplcmcming discipline policy by teacherss.
RK)

£J 089 237 AA 517 346
Dynsmic and Effective School Discipline Carnot,
Joseph B., Clearing House, v48 n3, ppl50-53,
Nov 73
*Discipline, *School Policy. ®Punishment, ®Stu-
dent Teacher Relationship. *Student Behaviot.
Student Teachers, Parent Child Relationship,
Student Evaluation
Article analyzed the three miost common ap-
proaches used by teachers tn establish and
maintain  classroom  disciphine and  considered
what must be done to insure good behavior in the
classroom. (RK)
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¥ 089 428 EA 504 442
Two Tests To Take +- To Find Out H Yours 1s 3
“Great' School Postinan,  Neii.  Wemigartner.
Chasles, Amercsn School Board Jounal, viel
nl, pp23-26. Jan 74
sEvatuation, *Educational Change. *kducation-
at Quality. ®Esvaluations Critersa. *Schools.
Values
Provides Jhe reader with a defimtion  agasinst
which he can cvaluate his own schoe! The
definition consists af 27 statements. cach descnib-
ing onc carcfully developed “convention™ (basic
rule) of the 1deat schoal (Author WM)

EJ 089 458 EA 504 475
Siwudents” Right To Write and Distribute Press-
man. Robert. /nequality in Educstion nlS. ppb3-
83. Nov 73
*Student Rights. *Frecdom of Speech. *Court
Cases. *School Newspapers. *School  Law,
Sccondary Schools, { Underground Publica-
twons)
Discusses the casc law dealing with students’
nghts to prefase and distnbute nonschool and
school sponsnicd written matenals. ic, “under-
ground” and of icial newspapers (JF)

£J 090 454 AA 517212
Camulstive Records: Assault on Privacy Divoky,
Diane. NJEA Review, v47 nd, pp16-8, Dec 73
*Civil Liberties. *Student Rights. *Communica-
tions. *Information Storage. *Student Records.
Guidehines. Educational Policy. School Role.
Recordkecping. Computer Programs
Considered the problems of excessive accumula-
tion of records, designed to assist schools in
cvaluating students, which ultimately invade the
privacy of individuals. (RK)

EJ 090 462 AA 517 253
The Emergisg Law of Due Process for Public
School Students Mallios. Harry = High School
Journal, v57 2. pp83-90. Nov ~
*Public Schools, ®Due Process. °Student
Rights. *School  Administration, *Federal
Court Litigation, Discipline Policy. Student
Behavior. Supreme Courts. Educatinnal Trends
The central theme of this discussion dcals with
the legal aspect and increasing prominence of duc
process of faw 33 it rclates to the rights of
students 10 dublic schools {Author)

EJ 090 654 AA 517 591

A Compromist on the Smoking Dilemma Gold-
stein. Wiliam: Lovely. Edward C, NASSP
Bulletin. v58 n379, pp22-6, Feb 74
*Smoking, *Student School Relationship, *Stu-
dent Problems. Tobacco. Student Rights. Stu.
dent Role. Experimental Programs
Article describes one school's expenence with the
problem of students smoking in the restrooms
and steps taken to solve it (GB)

FJ 090 658 AA §17 50§
Student Rights Require a Model for Change
Jacob, George F. Richter, James P, NASSP
Bulletn, v58 n379, pp41-8. Feb 74
*Student Rights, *Dropout Prevention. *Stu-
dent School Relationship. Educational Change.
Suspension. Student Behavior, Student Prob.
lems
Article describes a procedure to Protect student
nghts and 1improve the process of identifying
students” social. tional, or lcarning prohlems
(Edstor)

EJ 090 659 AA 517 596
An Analysis of Court Csses Coucermed With
Student Rights 1960-1971 Clayton, Elwood M.
Jacobsen. Gene S, NASSP Bulletin, v58 n379.
pp49-53, Feb 74
*Student Reghts, *Court Litugation. *Student
Problems. Court Cases. School Law. Duc
Process, Search And Scizure
This study wlentifics and analy.. fcderal and
statc court cases relating to the rights of students
during the period 1960 to 1971. (Editory

EJ 091 418 HE 505 045

Judicial Review of the Usiversity-Student Rela-

tionship: Eaplusion and Govermance Rabban.

David M. Stanford Law Review. v25 nl. pp9s-

129. Nov 73 .
*Highcr Educauion. *Student School Relation-
ship, *Governance, *{niversitics, ’[:Zx_pulsngn.
Educstional Admunistration. Administrative
Prablems. Review (Reexamination)

EJ 091 420 HE 505 047
The Constitutional Right to Education: The
Quict Revolution Dimond. Paul R., Hastings Law
Journsl, v24 n6. pp1087-1128, May 73
*Education, *Federal Legslation. *Educational
Neccds, ®Disadvantaged Youth, *Educational
Objectives
There 1s a class of largely 1gnored children for
whom the cnsis 10 American education mcans
total noncducation or ducation. The auth
examincs a limited constitutional nght to educa-
tion which can bec invoked to protect these
neglected children. (Editor)

£J 091 909 SO 502 575
Classroom Strategies: A Lessos in Misority
Rights Rcidy. John P.. Law in American Socicty.
v2 nd, pp34:37. Dec 73
*Civil Rights. *Minority Groups, *Law Instruc-
tion. Class Activitics. Case Studies. Social
Studics, Tesching Techniques
An introductory lesson on minority rights utilizes
simple casc studies based on decision-making
expericnces common to junior and scnior high
school students. (KM)
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Doctoral Dissertations

't b FFECTS OF FIRST YEAR DSSEGREGATION ON THE
1L A\R-END GRADE AVERAGE, ABSENTEE-DROPOUT
RATe  AND DISCIPLINE PROBLEMS OF A GROUP OF
ELEVENTH GRADE BLACK PUPILS

David Ross ANDERSON, Ed.D.
The tinisersity of Florida, 1973
Chatrman: Robert L. Curran

The study was an investigation of two general questions.
Fuist, compared to a matched group of se_regated pupils, were
there any changes in the year-end grade averages, absentee-
drepaut 1ates, or percentage of discipline problems aniong the
total group of black pupils during the first year of school deseg-
regation”? Second, compared to 2 matched group of segregated
pupils, were there any differences in the changes during de-
s2gregation between the following two sets of pupil subgroups:
1) pupils from either higher or lower socioeconomic back-
groeads? 2} either male or female pupils?

Data were collected of 151 segregated and 152 desegregated
eieienth grade pupils, The segregated pupils attended the all-
biuek school during the 1968-1969 school year. The desegre-
s.éd pupils entered the mixed school the following school year
1966-1570. The data included 1) measures used for controls
wilistn and between groups, i.e., non-verbal IQ, socioeconomic
hackground, percent ot white classmates, pupil sex and school
and community environnient; 2) measures oi dependent vari-
ables used for the test of differences between groups, i.e.,
year-erd grade averages, absentee and dropout rates, and fre-
quency of discipline problems. The data were collected from
the papil records maintained by the segregated and desegre-
gated schools. The test of percentage differences was used to
determane if the segregated and desegregated groups were
riatched 11 terms of non-language 1Q and socioeconomic back-
ground, The same test was used to determine differences be-
twesn tne segregated and desegregated groups for each of the
dependent variaobles, Sigmficance was determined by use of
Davies’ t-test far the difference between two percentages. The
level of sigmficance was set at ten percent {.10).

Tre findings indicated that the two groups did not di{fer in
ternis of non-language 1Q. However, the segregated group had
2 nieater percentage of pupils from lower socioeconomic back-
<rounds than did the desegregated group. The percentage of
white classroom mates was controlled at fifty percent or
gueater tor all desegregared pupils.

‘3i.2n the imt.al comparisons bYetween the segregated and
denugcegated groups, the two questions were investigated by
th, teur ol niae specific hypotheses. The find:ings indicated
tra’ afte 0 the Hist year of mixed schooling there was a de-
ctess s the | eds-vad prade averages of the total group of de-
S tud Viack pupids, Among the total desegresated g.oup
th L w L as aperce tage cncrease in teu of [Hur absertee rates
coripaied 1) the segredated group. Ther. w o also o4 non-
eiibeant increase i the dropout ratse. After the f1:st your
G L wed sehooling, cuadfes in the per cettiaze distribution of
diaCiphiae probleins vere 1elatad to tie seriousness ol the
problem  Compared to the segregated puptls, there was i
e rease among the total desegregated group in the percentage
of minor probien:s aad detention cases. However, there was a
d_crease 1n the percentage of the more serious problems re-
sulting in suspension,

D.ring the fairst year of mixed schonling changes 1n Jdisciphin
problems were related to pupil socioeconomic background.
Black pupils from higher socioeconomic backgrounds experi-
enced an increase 1n all but the most serious types of discipline

10

problems. However, among the lower background pupils, there
was either no change or a decrease in the percentage of disci-
piwne problems. In the categories of year-end grade averages _
and absentee-dropout rates there were no significant or consis-
tent changes related to pupil socioeconomic background.

During the first year of mixed schooling, changes in the year-
end grade averages were related to pupil sex. A decrease in the
percentuge of pupls at the highest grade averages (B or higher)
was greater among black females compared to males. However,
this difference was true only for pupils from higher socioeco-
nomic backgrounds. Desegregation was also related to an in-
crease among all subgroups in the percentage of pupils receiv-
ing year-end grade averages D and E or lower. However,
percentage increase at the faihg grade average (E or lower)
occurred only among male pupils.

During the first year of desegregation there was an iacrease
in discipline p.oblems which was greater among black females
compared to males. This difference was found within both the
higher and lower socioeconomic background pupils. The most
favorable social adjustment during desegregation was made by
males from lower socioeconomic backgrounds. In the category
of absentee-dropout rates there were no changes during deseg-
regation which were related to pupil sex.

Order No. 74-9572, 137 pages.

A STUDY OF THE PUBLIC'S ATTITUDES CONCERNING
STUDENT RIGHTS IN DAYTON, OHIO

BALLANTINE, Harden Parke, Ed.D.
Indiana Uriversity, 1973

Chairman: Dr. William Pilder

American schools have received much criticism from artic-
ulate and learned persons who charge them with being undemo-
cratic, Lattle, however, is known about the attitudes of the gen-
eral public on this matter. It is important to know this because
the support of the public may be needed if changes in this area
are to be made. There are a number of aspects to the problem
of the aliegedly undemocratic nature of the schools. One of the
cirarges i3 that school authorities do not recognize and respect
“student rights,”

“Student rights” refers to the notion that students should
h.ve a1 greater role in the regulation of their own conduct and
that 4 nu~her of rights accorded by the U.S. Constitution and the
court” t3 fhie adult population should be extended to students in
the scunl situation. These adult rights which are pertizent to
<turdents in s¢420ls would be tae freedomes of speech und press,
rep: esentatron in the governance of student affairs, the obser-
vane of lue process of law, freedom of assembly, security of
persea aud property, the right to determine one’s course of
study, freedom from corporai punishment, freedom from seli-
incrimination, und the right of trial by jury of one’s peers.

How does the general public feel about the 1ssue of ~student
rights?” Do they regard any denial of human rights to students
as unacceptable? or do they regard this as a natural state of
affairs for schools and not warranting much concern? This
study inquires into the attitudes of people in Dayton, Oh1o con-
cerning “student rights® in Dayton schools.

After asserting that the denial of the application of uduit
rights to students 1s perceived as a problem in many schools,
the dissertation discusses one of the ways that this problem is
being dealt with by legal means, It also reviews some rerent




research concerning “ student riyits” that has been conducted
in the Dayton area and elsewhere in Ohio.

Data for the study was obtained by admtnistering a question-
naire to a random sampleof 378 Daytun residents, Questions were
in tae furm of statements to which the interviewees respunded
un a Likert scale. These statements were each concerned with
a hur.an right winch is at 1ssue i the schools, It is suggested
tirat the responses of the interviewees to these statements 1s
reflective of their attitudes concerning ~student rights.”

Besides inquiring into the public’s attitudes on *student
rights,” the dissertation analyzes the effects that certain
demographic variauvies have on these sttitudes. The several
variables used are sex, race, age, income, marital status, area
of residence 1 the city of Dayton, educational background, oc-
cupation, religious affilsation, political aifiliation, involvement
in school-related activities, and number of school age chuldren
of the respondents.

The findings of the study suggest that people tend to be 1a
general ;nure supportive than opposed to Jdie extension of adult
righis to students. There are, however, certain aspects of
“stuuent rights” to which people are opposed. Only a few demo
£1apiiC variables show wiy signiiicant effect on peopie’s att:-
tudes on “student rights,” and no category withwn any variable
was cons:stently supportive or opposed to each and every wdi~
cator of “student rights.” Nevertheless, certain categories
within certain variables do demonstrate definite tendencies of
support or npposttion on a majority of the indicators.

Finally sonie theoretical and practical implications of the
study are presented. Order No. 74-2581, 144 pages.

THE DEVELOPMENT AND CONSTRUCTION OF A MODEL
DISCIPLINE CODE FOR USE [N SECONDARY SCHOOLS

Thomas L. BLEET, Ed.D.
Wayne State University, 193

Adviser: Abraham F. Citron

During the last decade there has been a sharp change tn
tdeas and practices regarding ways of handhing (official and
unofficial) student discipline tn high schools of this country.
Ideas on rights have changed ar students have achieved
greater participation and greater power, Many parents and
community members favor this trend.

An wincreasing number of court cases have changed the
formal relationships of administration and students. The
achievement of legal citizenship at eighteen years of age has
had an tmportant effect. The doctrine of “in loco parentis®
is undergoing important change.

School systems and admunistrators of these systems are
caught in a period of rapid social change in which many ex-
perience their methods, guidelines, admintstrative procedures,
approaches and even basic conceptions to pe tneffective, out
of date, and not attuned to new conditions and needs. Some
try to keep up with the local court decisions, but these by no
means provide clear and unequivocal direction.

This dissertation will review the field of formal and in-
formal discipline in American public schools stnce 1960; iden-
tify main principles and matn trends of chiange; and tt will
recommend one or more practical admimstrative systems, a
model disciplinary code, with underlytng principles, which
will bring a high school wisciplinary system into agreement
with court trends on the one hand and into agreement with en-
lightened and humamst educational priactples on the other.

Since I am a tugh school assistant princtpal, 1 will be able
to utilize insights into tius problem ganed over some years
experience.

Seven main data sources will be used: 1. Questionnaires
adaressed to at least one adminstrator in each public high
schoo! tn Macomb Couaty, Michigan, Interviews with a mun-
imum of ten secondary admimstrators. 2. School Board rec-
ovrds in Macomb County. 3. Questionniures to a selected ¢roup
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of Lizgh school teachers. Interviews with a mintnum of tea
high school teacters. 4. Questionnaires addressed to all cen-
tral building administrators i Macomb County. A numpium
of five vall be interviewed. 5. Questionnaires will be given

to a sclect number of parents 1n Macomb County and a mia-
imum of ten of these communtty members will be tnterviewed.
6. Review of court dectsions and discussions of court decisions
bearing on questions of discipline sn U.S. high schools 1960 to
date. 7. A minimum of tyrenty high school students will be
interviewed. Questionnaires will be gtven to a selected num-
ber of students. .

The major findi.gs of this dissertation indicate there is
a clear, conctse, urequinocal movement toward the protection
of students’ bas.c constitutional rights within a school setting.
The mwudern educator, not attuned to this empha ,ts on student
rights and not possessing an understanding of court decisions
aftecting student rights, is not equipped to meet modern edu-
cational problems head on.

Anotner obvicus finding of this dissertation 1s the wide
disparity of opinton among people imnlhed in education namely,
students, teachers, administrators, and cummunity members,
Only by a thorough understanding of these d.fferences of opin-
tons can the astute educator work for change in tie context
we have been discussing,

Order No. 74-11,082, 341 pages.

AN ANALYSIS OF THE LITIGATIONS PERTAINING TO
CERTAIN LEGAL RIGHTS AND RESPONSIBILITIES OF
CLASSROOM TEACHERS

James Odell CARPENTER, Ed.D.
Oklahoma State University, 1972

Adviser: Dr. Richard Jungers

SCOPE AND METHOD OF STUDY: Data was secured
trom reference books, current literature, legal texts, and the
National Reporter System on the legal aspects of teachers’
rights and responsibilities. The procedure used was that part
of the general method of historical research using the tech-
nique of legal research and concentrating on cases Jecided
by the courts.

FINDINGS AND CONCLUSIONS: There are four basic
types of school law. They consist of: constitutional provisions,
legislative enactment, administrative rules and regulations,
and case law. All states have statutory provisions dealing
with the problems related to teachers and the courts will at-
tempt to interpret a statute according to the intent of the legis-
lature. However, the principal criteria used by the courts is
the reasorableness of the rule in question.

The position of a public school teacher is created by legis-
latures directly and by state constitutions indirectly in provi-
sions requiring the legislature to establish and maintain public
schools. The powers and duties of public school teachers are
fixed t; law to a large extent and the courts have been almost
unanimous in classifying teachers as employaes rather than
officers.

The state of the law at the present seems to be that yules
and regulations regarding teaching personnel will be upheld
unless constitutional or statutory rights are clearly invaded,
However, the courts appear to be becoming increasingly con-
cerned with deciding how much infringment on the individual
rights of the teacher can be tolerated.

Current literature, amount of literature, and the number of
recent court cases identify three areas of teachers’ rights and
responsibllity as being particularly controversial at the pres-
ent time. These areas are: contracting and salaries, academic
freedom, and dismissal of teachers.

The study presents sixteen specific conclusions and offers
six recommendat:ons for those 'who are interested in teachers’
rights in the public school.

Order No. 73-15,067. 159 pages.
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CONCEPTS OF DISCIPLINE IN EDUCATION

Rovert James FARLEY, Ph.D.
Un:versity of Pennsylvania, 1973

Stpervisor: Dr. Charles E. Dwyer

This research wvestigation :s ccncerned with a conceptual
«alysis of disciphine asat 1s primarily defined, used, and
w.iderstood sn educationas contexts. The problems dealt with
e wasentially the ampigutty and vagueness surrounding the
teum “discipline’ which 1s used to convey different concepts
«d taeanings, this ambiguity and vagueness lead to further
~olcternnnacy and stogamzing whea *discipline’ is used in edu-

ati_.cai contexts. Because discipline 15 of significance to edu-
. ztars and the general public alike, the questions of what are
L. Juefinitions, uses, meanings, 7nd concepts ol discipline re-
<eive serious consyderation,

Generally, the approach used 15 analysis, but it includes his-
tsiical, grammatical, critical, and comparative aspects. An
a.alytic approach seems apprepriate for probing the lmstorical
ar.d grammatical origins as well as the lexical and conceptual
pr.blems which emanate from the ambiguity and vagueness
associated with the use of the term ‘discipline.’

Resulting from the application of an analytic approach is
the development of synthesized sets of paradigms intended to
* 2lp to eliminate or dimlnish some of the ambiguity and vague-
r¢s5 and to enable concerned individuals to develop clearer

qneepts of discipline and to articulate those concepts precisely

Chapter I provides an historical and grammatical overview
oi the use of the term ‘disclphne’; this includes the etymolog-

t i derivation, plus the denotation and connotations of the term
used both as a noun and 1s a verb.

Chapter IT involves a discussion of ordinary notions about
docipune and provides some examples of usage from which the
-..inents or conditians of disciphine are dravn. References
L. ¢ rade to related terms such as contro, order, and pumsh-
we,

s Cuooer I examines ordinary usage of tne term ‘disciphine’
cedlcanoa. Clarication of the concepts indicates that some
crobloos of discipline result from o confusion of meanings.

4 1stimcthion between rules of discipline that primanrily ad 1n

t' ¢ L.nstipaing ot an institution and rules of discipline that pri-
™.y aid ie developing iearmny is indicated.

CVapter IV provides some useful conezptualizations and chs-
't as far W )plying the term tdiscipline’ in educational ¢on-

i Boas propased taat it may be usetul to think of discipsine
- i 1.smplimiag as essentially impiving (a) one of fonr basic
! uctions 02 actitities (1) process. (2) produc:, (2) pumshment,
or {1 inatrament. and (L) ore of fuur basic values or sets of
valws  {1) curriceir, (2) nperatiunal, (3) personal, or (4) so-
cietais I'is saz ested that the offered schemata niay lead to
further clarificacun of ordinary notions about discipline, to a
~reater caderstanding of discipline and disciplinary problems,
il to the frurtfal application of ‘discipline’ in ¢ducational con-
texts,

Au, extensnve consideration of methods and techniques of
disc10li.e, theories of formal (1scipline, related behavioral
stulies, and the like, though edacationally significant have been
excluded from the scope of this study.

Chapter V summarizes the central points in this analysis
aud voncludes that hopefully by the use of the results of this dis-

au1tational study, the mugnitude of the impact which the problems

5507 Lawed witn 2 vartety of uses of the term exert on the pro-
cesses of education. wiil be rednced.
Order No. 74-2409, 265 pages.
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CORRELATFS OF ADOLESCENTS' KNOWLEDGE OF THE
LEGAL RIt ., TS OF MINORS

Karen Frances Anne FOX, Ph.D.
stanfora University, 1973

The problem which this study addresses is the relationship

L seen adlescents’ knowledge of their legal rights and their
i’ tudes abuut themselves and about the responsiveness of an-
tiaties. Whea confronted by what they consider to be unjust
fre it by poltc emen ot by school authorities, many adoles-
cits e wouare of their legal rights. Such confroatations.
foether uta Lacertainty about how to cope with them, may af-
fi-ctand be aftected by adolescents' feelings of self-esteem and
"weur capeitations of appropriate treaiment from authorities

in the futne.

In this stud; survey research methuds were used to gather
data from over 400 high school seniors in order tc  2st four
hypotheses:

1. Fur respondents who 1eport no experience of unjust
treatment by pohice, there will be no correlation between
system respunsiveness and hnowledie of lezal rights,

2. For respoundents who report experience of unjust treat-
ment, there will be a positive correlation between self-esteem
and system responsiveness.

3. For respondents who report ¢xperience of unjust treal-
ment, there will be 2 pusitive correlation hetween system re-
sponsiveness and krowledye of legal rights.

4. For respondents who report experience of uajust treat-
ment, there will be a positive correlation belween self-esteem
and knowledge of legal rights.

The survey instrument consisted of three demograpmc
iteme  tweaty 1tems developed by the author, testing knowledyge
of legal rights. Rusenberg's (1065) tea-item self-esteem scale:
an eight-item scale of expec’ation of system respunsiveness
developed by the author. and 1items askuw:g the respondent s5out
past expesiences of unyust treatment by policemian or by school
teachers or administra.ors. The instrument *vas administered
to 419 high school seniors enrolled in a required -overnment
course in two San Jose, California mgh schools.,

No sigmticant 1elationship was found between rystem re-
sponsiveness and knowledge of legal rights for the no expert-
ence group, thus supporting Hypothesis 1. This finding sug-
gests that o the extent thut experience of unjust treatment
motivates people to seek more information to be able to deat
more effectively with their environment, those without stich
experience are not motivated to learn about their legal rights.

For respordents who report unjust treatment. these *vas a
positive correlation between self-esteem and system respon-
siveness for boys, supporting Hypothesis 2, but there was no
sigmficant correlation for yirls. The pusitive correlation for
boys conforms to previous research hinhing self-esteem with
co.fidence 1a the good intentions of others.

Contrary to Hyputhesis 3, there was a statistically sizmfi-
cant negat ve correlation between expeciation of system 1e-
sponstveness for boin garls and boys, This striking contradic-
tion uf the predicted relativaship may be due tu persistent
feelings of naive trust in the benevolence of authorities or to
cynicism eugendered by awareness ot the gap betveen legiti-
mate expectations and the actum performance of those in au-
thority.

Contrary tu Hypothesis 4. therc was a strong regalive cov-
relation between self-esteem and hnowledge for girls in the
experience group, and no correlation fcr boys. While some
previous studies have found a positive relationship between
self-esteem and knowledge of pohitically relevant information,
the contradiction for girls in Jus study and the lack of sumifi-
cant correlation for boys may be due to the spectalized nature
of knowledge of iegal rights and the limiied tceessitnlity of in-
formation about tegal rights.

There were absolute differences between the eaperience
and no experience ¢roups on meaAn scores on System respon-
stveness, with the experiencs group scoring sigmilicantly lower.
but the zroupe did rov alfer significantly on self-esteem or
SES.

1
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The appendices include critical incident coliection forms
used to develop the knowledye test: the survey instrument with
percentage distributions ol responses, and iten: resulls for
each of the twenty knowledge items by sex and SES

Order No. 73-30,397, 13e paues.

THE APPLICATION OF THE FIRST AND FOURTEE!'TH
AMENDMENTS TO THE UNITED STATES CONSTITUTION
TO THE LEGAL RIGHTS OF STUDENTS

Stevern L. GREENFIELD, Ph.D.
Northwestern University. 1973

This paper studies the effects of the First and Fourteenth
Amendments to the Umted States Constitution on the legal rights
of students. The purpose of this study has been to determine
it the legal relationshup of the student to s school and teacher
has changed as a result of recent constitutional cases involving
student rights and, if 1t has changed, the nature of such changes.

The scope of this study has been confined to the legal re-
lationsmp between students and the school system with par-
ticular emphasis on the legal relationship, that of “in loco
parent:s,” between students and teachers. The right of stu-
cents winch have been examined are the rights of free expres-
swon and due process, as found in the First and Fourteenth
Anendmants to the United States Constitution and interpreterd
by the courts as applying to student cases; and the right of a
student to govern his own appearance, which 1s seen by dif-
fcrent courts as coming under a variety of constitutional pro-
visions.

Research has been confined to court cases in the national
reporter system for the federal and state courts, as well as a
number of related legal journals and historical texts.

The following is the plan of presentation. Chapter 1 intro-
duces the problem and the plan of study. Chapter II is a review
of the legal status of students prior to 1960 and includes 2
number of cases from 1830 to 1960 that indicates the nature
of “in loco parentis™ and those related concepts involving cor-
poral pumshment. Chapter Il examines the constitutional prin-
ciples found in the First and Fourteenth Amendments as they
apply to students. Chapter IV is a more detailed look at those
student cases which involve the Fourteenth Amendment’s right
of due process. Chapter V examnes those student legal cases
inverving the First Amendment and the right of the student to
free speech in the public schools. Chapter VI preser’ . egal
cases that center on those constitutional protections « t the
courts have used to justify or deny students the right to control
their own appearance. Chapter VII compares the changes in
the legal status of students that have resulted from the apphca-
tion of the First and Fourteenth Amendments to the United
States Constitution to the more traditional legal relationship
batween teacher and student, that of “in loco parentis,” as well
as presenting 4 number of Summarizing remarks about the
evolving natura of the lepal status of students and its relation-
ship to tire changing public education system.

Order No. 74-7751, 149 pages.

ARENA OF CONFLICT: A STUDY OF PERCEPTIONS
REGARDING SLLECTED STUDENT DISCIPLINE POLICIES

Bruce Edwin HAUGER, Ed.D.
University of Southern California, 1973

Chairman: Professor Fernis

Purpose. The purpose of this study was to analyze and coni-
pare perceptiuns of students, parents, and educators toward
selected discipline policies existing in lugh schunls 1n Southern
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California.

Procedure: A random sampling technique was used to se-
lect eight public lugh schools of grades 9-12 or 10-12, witha
mimmum average daily attendance of 500 or more, in Los
Angeles, Orange, or Riverside Counties. Three populations in
each school were sampled -students, parents. and educators.

A pilot study was conducted to vahidate the interview instru-
ment. A random sampling technique was nsed to select exch
sample population within the selected schools. Respondents
were interviewed and responded to thirty-one questions on an
agree-disagree b=:15. Also, they were asked to provide solu-
tions to for Chi-square contingency tables were
utilized tc G role of the respondent and their percep-
tions tow.. « s2lected discipline policy statements,

Selected Findinys: (1) Parenis. students, and educators had
a tendency to hcld sinnlar perceptions regarding tardy policies.
(2) Parents and students had a tendency to hold stmilar percep-
tions regarding smouking policies (3) Students and educators
had a tendency to hold different perceptions regarding smoking
policies. (4) Parents and educators had a tendency to hold sim-
ilar peiceptions regarding smoking policies. (5) Parents and
students had a tendency to hold different perceptions regarding
dress code policies. (6) Students and e fucators had a tendency
to hold similar perceptions regarding dress code policies.
(7) There was a def:nite difference of perception between par-
ents and students regarding closed campus policies. (8) Par~
ents and educators had 4 tendency to hold s1~ “lar perceptions
regarding closed campus policies. (9) Paren.. listed parent
conference as their top alternative to suspension for enforce~
ment of tardy policies. Students and educators listed detention.
(10) Parents and educators listed work crews as their top alter-
native to suspension for violation of smoking policies. (11) stu-
dents listed formation of a smoking area as their top alterna-
tive. (12) Students felt attendance problems were the mun
reasons for a closed campus. (13) Parents stated control of
nonstudents on campus was the main reason for a closed
campus. (14) Educators listed lack of supervision and control
as the main reasons for a closed campus.

Selected Conclusions: (1) Student suspension is not viewed
as an effective method of correcting problems related to tardy,
smoking, or dress code violations. (2) Parents, students, and
educators generally view tardy policies from a similar per-
spective. (3) Parents still view dress code policies as 2 source
of conflict. (4) Perceptions held by the sample population re-
lating to closed campus policies are a predictor of a substan~
tial schism developing among parents, students, and educators
regarding the reason for and effectiveness of a closed campus.

Selected Recommendations: It is recommended that:

(1) Sehool districts include students, parents, and classroom
teachers on discipline policy formulation committees. (2) Feed-
back procedures should be instituted so the community may
have input regarding discipline procedures. (3) Educators
should develop a more efficient system of communications be-
tween school and community and between school and students
regarding discipline policies.

Order No. 74-919, 221 pages.

LEGAL ASPECTS OF RIGHTS OF STUDENTS AND
TEACHERS IN PUBLIC SECONDARY SCHOOLS

JAFFE, Marvyn, Ed.D.
University of Pennsylvama, 1973

Supervisor: Dr. William B. Castetter

The purpose of the study was to survey. analyze, and report
judicial decisions which furnish insights into certain legal as-
pects of the rights of students and teachers in public secondary
schools.

Implicit in the study was the hypothesis that it 1s incumbent
upon the secondary school principal to understand judicial
trends so that he might establish programs and procedures




which are in consonance with current decisional law.

Eight issues which constitute both serious problems for
the high school principal as well as being the most frequently
litigated, were chosen for investigation.

STUDENTS

(1) Legal aspects of student hair styles.

{2) Legal asvects of rights of students to freedom of press
and speech.

(3) Legal aspects of rights of students to freedom of ex-
pression.

(4) Legal aspects of rights of students from unreasonable
search 2:d setzure.

TEACHERS

(5) Legal aspects of teachers’ personal appearance.

{6) Legal aspects of teachers’ acadenc freedom in the
clussroom.

(7) Legal aspects of teachers’ rights to criticize superiors.

(8) Legal aspects of rightsof teachers in political activities,

Data necessary for the study was found in judicial decisions
readered by toutts of record i the country. A compendium of
all cases n point was compiled by examining decisions of state
courts, federal courts, and the Supreme Court.

From an analysis of the judicial decisions, coupled with
readings of appropriate law review articles and the investi-
gator’'s own experience as a secondary school principal in
New Jersey. Counnecticut, and Pennsylvania, the final step was
to present conclusions and recommendations relative to the
rights of students and techers in public secondary schools.

If the conclusions reached allowed options for the principal,
teacher, or student those were set forth along *vith comments
s to the feasibility of eaca available option.

It was concluded that principals: (1) are forced to cuntend
with legnl problem. - often of the.: own making, (2) are gen-
erally not aware of current judicial decisiuns which establish
teal principles, (3) cannot be experts in ail facets of school
lan and hence nead additional help {rom a specialist in school
law located i the Superintendent’s office.

It was also concluded that the ourts of law: (4) have tended
to eriphasize tho protection of «:vil hiberties for both students
amd teachers in the public schools,

it was also concluded that for both students and teathers:
(5) from 2 legal point of view their actions are usually the
legitimate exercise of their constitutional rights, (6) their
«demands” and “militancy” are not essentially “evit” and if
handled judiciously, could have a positive effect upon a school's
program. Order No. 74-15.913. 183 pages.

A DIALOGUE ON DILEMMAS THE RHETORIC OF
STUDENT RIGHTS AND FREEDOMS, 1945-1970

Carvolyn Tisdel JONES, Ph.D.
University of thiro1s at Urbana~-Champaign, 1972

Although student rights was a particularly flammable issue
curing the sixties, concern about rights and freedons for col-
lege students has not been limited solely to this period. This
stidy synthesizes and analyzes the student rights debate as it
appeared in the educational hiterature from 1945 to 1970, It
deals primarily with the growth, development, trends, and
changes that occurred in the philosophical and operational
bases proposed for student rights as well as in the definitions
suggested for the specific rights themselves. In addition, {t
identifies numerous soctetal factors which appear to have given
impetus to these trends and changes.

This study is organized in 2 manner which permits the
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" reader to gain either a comprehensive overview of a broad

spectrum of student rights from 1945 to 1970 or a description
of the development of rights and freedoms for college students
in any one of the following specific areas: classroom related
learning; student participation in institutional governance; in-
dividual rights and freedoms related to expression, association,
substantive and procedural due process, privacy, student rec-
ords, and off-campus and personal prerogatives and immuni-
ties; organizational rights and freedoms related to the right
to orpanize, recognition and registration, the use of institu.
tional facilities, advisurs, programnming, and freedom of the
press.

Numerous conclusions.are drawn from this study. Amor.:;
the more important general findings are the following:

1. Reacting to the crisis of the times, most writers and or-
ganizztions defined specific rights. rather than philosophical
and operational principles on which to base these rights. As
a result, specific rights when viewed as a group frequently have
little inner congruity or logic.

2. Students and the courts were the prime catalysts for the
student rights debate. Much of the rhetoric of reform began to
flow only after students protested that universities should
change their ways or courts insisted that institutions of higher
lrarning guarantee students certain rights and freedoms.

. Many writers, particularly during the sixties, defined
student rights in a more legalistic manner than requested or
required by the courts. While the judiciary continually defined
student rights from a legal perspective within an educational
framework, many writers tended to place legal considerations
before educational ones.

4, Initially regulations were seen primarily as limitations
on freedom. AS the quarter century studied progressed, regu-
lations began to be viewed more as means to establishing con-
ditions necessary for the preservation of freedom. In fact,
some writers advocating the latter position held colleges and
universitieg responsible for creating and maintaining conditions
that would permit students to exercise their constitutional lib-
erties.

5. While student prerogatives and immunities both inside
and outside the classroom and in the realm of campus organi-
zations and activitles were promoted on the basis of stuuent
rights as well as sound educational policy, student participa-
tion in institutional governance rarely was defired as a right.
Writers promoting student involvement in the governing pro-
cess justified their advocacy solely on the basis of educational
principles. Order No. 73-5937, 251 pages

AN ANALYSIS OF THE APPELLATE COURT DECISIONS -
GOVERNING STUDENT RIGHTS, 1961 TO DATE

Joseph I, KMETZ, Ph.D.
University of Pittsburgh, 1973

The purpose of this study is to report and analyze the ap-
pellate court decisions from 1961 to date relating to the follow-
ing areas of student rights: school’s control over the student,
in general; student dre .3 and grooming; student freedom of
expression --symbolic, written, and verbal; married studenta,
student mothers, and pregnant students; suspension, expulsion,
and the student’s rigit to due process; student search and
seizure; student freedom of association; student freedom to
learn; student activities outslde school hours and property;
student demonstrations and the right to petition, The study is
deiimited to court decisions involvirg elementary and second-
ary public school students,

The historical inethud of research was followed which in-
cludes the processes of data collection, documentation, arrange-
ment, comparison, analysis, and interpretation, After exam-
tning the related Literature for backyground information a gsearch
was made through the Seventh Decenmal Digest and the General
Digest of the American Digest System to locate those cases in-

volving litigation between school authorities and students. The
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casvs were read in their entirety as reported in the National
Reporter System. Each case was briefed and studied to deter-
pitne the area of hitigation, the issues involved, and the princt-
pl s of law under which the case was settled. These decisions
were then analyzed to determine the prirciples of law enunct-
ated by the courts.

From 1961 to 1968, inclusive, the number of court liligations
tnvolving the rights of students was quite small. Since 1988 the
amount of court littgation hae :ncreased significantly, Early
court cases brought by students who came in confiict with
schuut buard rules and regulations generatly challenged the
reasonablenes, of those rules. Recent court decisions are now
chailenging the Lonstitutionality of those rules and regutations.

In general the power vested 1n boards of education and/or
its agents to [:rmulate, to adopt. and to enforce rules and regu-
lations govermnyg student conduct 15 very broad. It has been
well established by numerous court decisions that school au-
thorities may make and enforce any rule or regulation which
1s reasonable and necessary for the efficient operatton of the
school, Courts today are still somewhat retuctant to declare
a school rule anreasonaole, but will do so if nucl: ruie or regu-
luttun ¢an be shusn to be artatrarcy. capricious. or an anfringe-
mmens uf 4 onstitutional right of a student. White the authority
1o make rules and regulations has not materially chunged during
the past tvelie sears, school boards and their iyents are niore
Josely surutinized than ever betore when it comnes to pronwul-
cating regulations governing student conduct.

Tie old uoncept of a student cominy to a public school with
nu rights 18 now betng replaced by the view that a student
should come to school with all his constitutional rights and
school authorities restricting only those whose exercise by
students substant:ally and materially disrupt normal school
routine, Order No. 74-1543, 299 pages.

TIlE EFFECTS OF REALITY THERAPY ON REPORTLD
SELF-CONCEPT, SOCIAL ADJUSTMENT, READING
ACHIEVEMENT, AND DISCIPLINE OF FOURTH AND FIFTH
GRADERS IN TWO ELEMENTARY SCHOQOLS. {Previously
copyrighted matenial on several pages not microfilmed at re-
quest of authur. Avatlable for consultation at University of
South Carolina Library]

Dor1s Boozer MATTHEWS, Ph.D.
University of South Carolina, 1972

Supervisor: Keith D. Berkeley

The purpose of this investigation was to explore a method
wt the affective dom:an, Reality Therapy or classroom nieet-
1mgs, and to siudy its effects on reported self-concept, social
adjustment, reading achievement, and discipline. Only a rela-
tively small aniount of research is avatlable on techmques for
teachers to use i the affective doman. It was hoped that
the study would prowvide teachers with wnformation on a
method plausible wath large and smail groups and/or one with
o v bper to deereass problem behavior and incrense
achievenent,

Tue following research hypotheses were tested:

1. Classes of students wno pardicipate in Reality Therapy
for tour months will score sigmitwantly higher (p < .05) on
Persunal Adjiustiment {self-cuncept) of the California Test of
Personality than stznlar classes of students who participate
in the onen lmguage arts program.

2. Classes of students who participate in Reality Therapy
fur {wr months will score significantly higher (p < .05) on
Sovial Ad;us muent of the California Test of Personality than
suritlar classes of students who partictpate in the open lan-
guage arts program,

3. Classes of students who participate 1n Reality Therapy
far fLur Javaths will score significantly higsher (p <7 .05} on the
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Metropolitan Reading Test than similar classes of students who
participate in the open language arts program.

4. Classes of students who participate in Reality Therapy
for four months will score significantly lower (p < .05) on the
Watker Problem 3ehavior Identification Checklist than simular
classes of students who participate in the open ianguage arts
progran:.

The sawple for the study was composed of two hundred
twenty-one fourth and fifth graders fromn McCants Elementary
Schoo!, Richtand County Schoo!l District One, and Cayce Ele-
mentary School, Lexington County School District Two. Exper-
imental and control groups were formed with one experimentatl
fourth grade grcup, one experimental fifth grade gyroup, one
contro! fourth grade group and one control fifth Zrade group
from each school. Mentatl aptitude scores indicated a normat
distrioution for the sample. Approximately one-third of the
test population was black and approximately two-thirds was
white. A few more females, 116, participated in the study than
males. 105.

The teacher education workshops and pretesting was done
in December before the experiment began in January. Treat-
nment, class meetings and open language arts periods, continued
from January through April. Posttesting was administered in
May.

Data frow pre- and posttesting were analyzed by the Com-
puter Center at the University of South Carolina, Columbia,
South Carolina. The program used was the MANOVA. Factors
included were group, grade, sex, and race; dependent variables
in the study were self-concept, social adjustment, reading
achicvement, and discipline.

The results of the study may be summarized as follows:

1. Self-concept scores from the subtest Personal Adjust-
ment of the California Test of Personality increased from pre-
test to posttest with both treatments, Reality Therapy and an
open anguage arts period, but neither method was signifi-
cantly superior to the other; therefore, hypotiiesis one was
not accepted.

2. Social adjustment scores from the subtest Social Ad-
justment of the Califormia Test of Personahity decreased for
both groups from pretest to posttest with neither group show-
ing a significant difference from the other group, therefore,
hypothesis two was not accepted.

3. Reading achievement scores from the Metropohitan
Reading Achievement Test increased for experimental and
control groups with neither group being significantly differ-
ent fromn the other; therefore, hypothesis three was not ag-
cepted.

4. The scores from the Walker Problem Behavior Check-
list of the experiniental group differed from the control group
for discipline at the .G1 level of conhidence. Reahity Therapy
appeared to be a better technique for decreas:ng discipline
problems than the upen language arts period for the experiment:
therefore, hypothesis four was accepted.

5. The mteraction between group and grade showved Reality
Therapy or class meetings in the vestigation was a better
technique for fourth ¢graders than for [ifth graders for reducing
problem behavior.

Further research is needed with Reality Therapy to deter-
mine its value in the early childiiood program, in various group-
ing patterns of children, and in students {rom different socio-
economic levels. The data suzgested class meet:ngs had a
beneficial effect on the behavior of children in the fourth and
fifth grades so the recomendations ‘were offered that teachers
consctously plan objectives in the affective domain for the ele-
mentary schoo! curriculum and that teacher education institu-
tions place more emphasis in teacher education on the noncog-
nitive areas of the total schoot program.

Order No. 73-3606, 122 pages.
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RIGHTS OF STUDENTS AS EVIDENCED BY COMPULSORY
ATTENDANCE LAWS, SUSPENSION AND EXPULSION
POLICIES, COURT DECISIONS: IMPLICATIONS FOR
PROGRAM DEVELOPMENT

Aaron Curtis McCLOUD, Ed.D.
\WVayne State University, 1973

Adviser: Wendell M, Hough

Problemn

The compulsory attendance laws of several states are not uni-
lorm, Each statedelegates the responsibility for the establishment
and mantenance of school to state and local boards of educa-
tion. The lack of uniformity of state laws, and state and local
policies has resulted 1n a diversification of policies and prac-
tices affecting the students’ right to receive an education,

. Backyeround of the Study

Compulsory attendance laws had their inceplion durtng the
Colomal Period. The adoption of compulsory attendance laws
grew simultaneously with the movement for free public school
education.

Every state except Mississippt has a compulsory attendance
law requiring students to attend school. State laws delegate the
responsibility to provide and maintain schools to state and local
boards of education. Boards of education develop policies fos
the attainment of educatiunal goals and objectives, and for the
control of student cenduct.

Procedure

This study is a historical analysis designed to analyze the
following areas:

1) The similarity of compulsory public 4chool attendance
laws in relation to age-span requirements and exemption pro-
visions.

2) The degree of congruence of The Common Goals of
Michigan Education with provisions of the United States and
Michigan Corstitutions and the Michigan School Code. Also,
to determine the degree of stinilarity of the educational goals
of selected states with the Common Goals of Michigan.

3) ‘ihe degree of congruence of the s:zction, Rights and Re-
sponsitilitzes of the Common Guals with local codes of student
conduct in the protection of students’ rights.

4) Loca! codes of student conduct to determine if their pro-
visions outlining procedural safeguards for students indisci-
plinary cases adhered to Michigan’s proposed Recommended
Guidelines For Stedents’ Rughts,

5) The policies, rules and procedures of extra-legal agen-

' cies to determine if they Influenced the development ard admin-
1stration of school policies.

6) Court decisions to determtne if compulsury attendance
laws, state and local board policies were constitutional on their

) face or were constitutional as adininistered,

Data for the study were obtained by:

1) Requests sent to state superintendents for copies of their
compulsory attendance laws, state educational goals and codes
of student corduct,

2) Requests to local boards of education for copies of their
codes of student conduct.

3) Requests to extra-legal agencies for statements of their
policies, rules and/or procedures,

4) A review of court decistons located 1n law libraries,

Findings

Based apun e resalts of this study, the following conclu-

aions were found
11 Compulsury attendance laws dud not vary substantially
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in tecms of requited attendance, age-span requitements, and
#xemption provisions,

2) ‘The Commun Guals of Michizan Edacatin have provi-
swns supported by the Unted States Constitution, Michigan
Constitution, and Mictigan School Code. The education goals
of Michizgan are stmular to those ot other sclected states,

3) Local school districts codes of student conduct did not
protect the rights of students to the extent recommended by
the Michigan Common Goals,

4) Local codes of student conduct did not assure students
procedural due process sateguards as outlined 1n Michigan’s
propused Recommended Guidelines For Students Rithts and
Responstbilities.

5) Accreditation organizations have policy statements with
provisions similar to policies of local school districts. Teacher
contracts 4id not generally contain provistons for the protection
of the rights of students, The position statement of the Ameri-
can Civil Liberties Union (ACLU) outlines procedural due pro-
cess safeguards not contained in any document inclxded in this
study.

6) Court decisions have held that compulsory aitendance
laws, state ard local boards of education policies are generally
constitutional. When a state law, or when a state or localboard
of education policy is unconstitutional on its face or as admin-
istered, the courts rule in favor of the student. The courts are
the final determinants of what the law is.

Order No. 74-11,132, 338 pages.

SUPPORT FOR THE GOALS OF THE WOMEN'S RIGHTS
MOVEMENT AMONG COLLEGE STUDENTS

Carolyn Stout MORGAN, Ph.D.
The University of Oklahoma, 1973

Major Professor: Robert W. Ketner

Ideological commitment to eight goals of the women's rights
movement that would redefine women'’s traditional role and the
demographic and social-psychological correlates of this sup-
port were examined. The sample consisted of 493 college stu-
deats from three Oklahoma institutions of hugher education who
tumpleted a seventy-item Likert-type questionnaire in April,
1972, Respunses to the eight proposals for female role change,
vluch comprised the dependent variable, were subjected to
Guttman scale analysis (CR =.90) and then collapsed into three
categories for nutial bivariate contingency table analysis: low
yaal support (approval of none, one or two goals, 17.8 percent
»t the sample). medium goal support (approval of three, four,
ur five goals, 49.3 percent); and high goal support (approval
uf six, sevea or eight goals, 32.9 percent). The goal order
from most accepted to least accepted was public day care
facllities, equal responsibility for child rearing and child
care; abortion on demand by a woman: an end to sex-differ-
entiated tracking in the educational system: equal responsi-
bility for housekeeping; child rearing without regard for
traditional sex-role stereotypes; an end to the institution of
marriage n its present form: and preferential treatment for
women in hiring and promotions. Male and female percentage
order of acceptance was ldentical, indicating a great deal of
compatibllity in views at this time,

Multiple Classification Analysis, a form of multivariate
analysis, was then performed using thirteen background items
(university attended, college major, college year, sex, race,
marital status, father's education, mother's occupation, where
raised, religious preference, party identification, self defined
political 1deology. and helief as to which sex 15 better off) and
four scale items (dogmatism, conservatism, personal efficacy,
and religious orthodoxy) as major predictor variables. The
best predictors of support were a radical or liberal political
ideology (beta = .22): a lack of religious orthodoxy (beta = .21);
agnostic, atheist or no religious preference (beta = .21); mar-
ried marital status (beta = .09); and belief that men are better
off (beta = .09). Analysis of response differences by sex in-
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dicated that either high or low personal competence and a
humanities, arts, social science or business major were 1m-
portant variables for {emales; and advanced coilege year and

a small or large city background were important variables for
male support. For all seventeen predictor variables, R equalec
.43; analysis by sex produced a2 R of .46 for males and .53 for
females. Order No. 74-6974, 136 pages.

A STUDY OF THE ATTITUDE CHANGES OF ELEMENTARY
STUDENT TEACHERS TOWARD PUPIL DISCIPLINE
AFTER INITIAL TEACHING EXPERIENCE

Wilda Evelyn PATE, Ed.D.
Oklahoma State University, 1972

SCOPE OF STUDY: The focus of this study was to investi-
gate the possible attitudinal changes of elementary education
student teachers, before and after the tnitial teaching experi-
ence, in regard to pupil discipline. There was also an attempt
to investigate the possible influence of the cooperating teacher
upon the attitudes of student teachers.

Forty-one student teachers were placed with forty-one
public school teachers, twenty~-two student teachers were placea
with cooperating teachers with similar attitudes and nineteen
were placed with cooperating teachers with unlike attitudes.

The 1wstrument used for assessing the attitudes was the
Minnesota Teacher Attitude Inventory. This instrument was
given before and after the student teaching session.

FINDINGS: The data was analyzed by a t-test. There was
a significant attitude change to a more positive attitude by the
student teachers in regard to pupil discipline. As a further
step, the mean differences between the similar and unhke
groups were analyzed by a t-test. There was not a statistically
sigmficant difference between these groups.

Order No. 73-15,208, 76 pages.

EFFECTS OF DISCIPLINE TECHNIQUES ON CMILDREN’S
PERSONALITY-TRAIT INFERENCES

RICE, Williara Keaton, Jr., Ph.D.
The University of Oklahoma, 1973

Major Professor: George A. Letchworth

The effects of task-focused and approval-focused desists
were investigated under conditions of limited information.
Sixty-four eighth grade students heard one of two ape-recorded
desists. They then rated the target of the desist and the teacher
doing the desisting on: (a) personahity-trait scales and (b) de-
gree of confidence scales.

The scripts for the tapes were developed from statements
rated as task- or approval-focused by 35 graduate students.
The words used in the personality-trait scales were selected
from a larger group of personality-trait adjectives that had
been rated by 50 students as to the desirability of either a
teacher or child described by the word.

The insitruments were validated using stories designed to
depict positive ard negative personality-traits. These were
presented to 32 students. A discriminant analysis revealed
that the scores on the personality-trzait scales accurately clas-
sified the individuals described. A retest using these same
stories was admimstered to obtain the reliability of the instru-
ments.

The instruments were then used to measure the effects of
discipline techniques on children’s personality-trait inferences.
A two-factor (Sex of rater and Type o! desist) multivariate
analysis of variance was used to analyze the scores of the per-
sonality-trait scales and degree of confidence scales. As pre-
dicted from the discounting principte of attribution theory. the
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1se of approval-focused desists resulted in the target of the
aesists and the person doing the desisting being rated as having
significantly less desirable personality-traits (p < .01). No
significant effects due to the Sex of the rater or Sex of rater x
Type of desist interaction were observed. No significant dif-
ferences were observed when the degree of confidence scales
were anxlyzed.

Thus, under conditions of limited information, the use of
approval-focused desists resulted in negative personality-
traits being at.ributed to the target of the desist and the person
doing the desisting. In the discussion, implications are pre~
sented for the classroom. Order No. 74-12,322, 81 pages.

THE EXPANSION OF CONSTITUTIONAL RIGHTS TO PUBLIC
SCHOOL PUPILS THROUGH THE DUE PROCESS CLAUSE
OF THE FOURTEENTH AMENDMENT

Hubert E. SAUNDERS II, Ed.D.
University of Massachusetts, 1972

Director: Dr. William E. Griffiths

I. The Problem

Statement of the Problem: The purpose of this study is two-
fold. (1) Determine through legal research and analysis the im-
pact of the due process clause of the Fourteenth Amendment on
the constitutional rights of public school pupils. (2) Update the
substantive knowledge in the field of student rights in such a
manner that will assist public school administrators in under-
standing this new body of law.

Approach: First. secondary sources such as legal period-
icals, books, position papers. and pamphlets were reviewed for
specific points related to the topic. Secondly, the substance of
the study consists of an examination of all litigation reaching a
court of record where students sought to evoke the due process
clause of the Fourteenth Amendmeant for relief against invasion
of constitutional ireedoms.

II Summary of Fiadings

1. The due process clause of the Fourteenth Amendment
has been the mainspring for the expansion of constitutional
rights to public school pupils. '

2. The growth and expansion of student rights has been part
of a broader extension of constitutional rights to members of
our society heretofore denied that protection.

3. Public school pupils are guaranteed First Amendment
rights of {ree speech. press, and assembly (free expression)
as long as in the exercise of their expression they do not “ma-
terially and substantially ” disrupt the educational process.

4. Public school pupils have been accorded only a small
measure of Fourth Amendment protection prohibiting unreason-
able searches and seizures. Due primarily to the growing drug
problem. school officials have been given wide latitude to con-
duct searches and make seizures on school property.

5. Fifth and Sixth Amendment protections have been ex-
tended to public school pupils facing long-term suspensions or
expulsion {rom school. )

The courts have held that students shall be allowed: 1. Coun-
gel. 2, Formal written notice of the changes. 3. A formal
hearing. 4. Adequate time for buth sides to prepare. §. To be
confronted by the witnesses against him. 6. The right to cross-
examine witnesses. 7. A fair and impartial decision. .

6. Efforts by students to have the Eighth Amendment (cruel
and unusual punishment) made applicable to a public school
have not been successful,

7. The federal courts are sharply divided over the right of
male students to wear “long-hair” that violates prescribed
dress codes.
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Il Conclustons

The writer categorized the conclusions into impact on sty-
dents and impact on school officials. The major conclusions
were:

As a result of their constitutional protection students are
becomung increastngly critical and concerned nyer their educa-
tiona jastitutions.

It would be far better for school oifictals to {oster rather
than resist or merely tolerate student constitutional rights

Order No. 73-6707, 223 pages

ACDLLILE OF cHE TWaLETH-GRADE PUPIL ACTIVLLY
INVOLVED IN 'THE STUDENT-RIGHTS MOVEMENT IN THE
PUBLIC SCHOOLS OF MONTGOMERY COUNTY., MARYLAND

Colin Gansert STEELE, Ed,D.
‘The George Wastuagton Umversity, 1972

I the tust ten years, protessional educators have gradually
hid to face a new and perplesing human challenge, the “student
activist,” The question arises, “Are these activist students
essertially different from their nonactivist peers?” In ap-
pearance and Lehavior there seems little doubt that they are,
but with regard to physical, mental, or emotional traits, the
15sue is open, This dissertation had as its purpose the deliver-
aiton and construction of an answer to that question,

In order to carry out this purpose, the study included tden-
tifying a group of twelfth grade pupils actively {avolved in the
student-rigats movement in the public schools of Montgomery
County, Maryland, Various data were gathered on the sanle,
and a profile wis drawn, Comparison was made hetween ths
acuwvist prefile and a nonactivist characterization developed
trom system-wide data on twelfth-graders,

Conclusions

L. In Mentgomery County, tweltth-grade pupils involved in
student- rights activism differ physically and mentally from
those nnt 5o mvolved: this suguests some differentiation in
cucricala offerings.,

2. Professiwnal educators, admnistrators, and counselors
n Mortgomery County judge students enzaged in student-rights
activity as having differenl emotional muke-ups than those not
engaged. This sugrests a need for differentiation in interper-
sonml relationships.

3. High school seniors in Montgzomery County who actively
assoctate with the student-rights movement are absent from
school frequently enough to warrant re-esamination of existing
atteadance regulations,

Recommendations

I. The sncondary curriculum in Montgomery County publi-
schools should be modified to utihize better the potential of stu-
dant-rights activists. Two specific steps could be taken ymmne-
diately: (a) inetfectual student government associations should
be revitahzed by granting them real, if hnuted, constitutional
power. This would provide an opportunity for the practice of
student rights and for change t0 be wrought (rom within the
school establishment, (b) students with militant or activist
leaniags, 1 addition to or in hiey ot part of their regular ¢lass
work, should be allowed to do independent study in the field of
human rights. Under stalf tutelage, credit toward graduation
could be earned.

2. Those local school persontel who are in daily contact
with pupils actively involved in the student -rights movement.
and scho are the first to detect a “turning off” process m ac-
tivist personalities, should contribute to the reversal of that
process by emploving innovative teaching techniques, such as

shared course objectives; by using modern counseling methods.
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such as reality therapy: and by allowing eagerimental modes
of communicatfor, ~uch as student ombudsmen.

Montgomery County school officials should recognize that
the high school senior actively involved in student rights may
he gerved best by having alternative patterns of sct.yol atten-
dance opened up to tum. Some suggestions include part-time
internships, periodic volunteer community service, specitic
release-time to attend political and social activities, and open
periods during the school day for on-campus, school-sponsored
activities. Furtunately, a few secondary schools presently
permit several of these options, All others should be encour -~
aged to develop similar alternatives acceptable to their school
settings, Order No, 73-16,730, 168 pages,

AN ANALYSIS OF POLICIES AND PRACTICES IN
SELECTED OKLAHOMA URBAN HIGH SCHOOLS
WHICH INDICATE A COMMITMENT TO OR
VIOLATION OF HUMAN RIGHTS

Melvin Richardson TODD, Ed.D.
The University of Oklahoma, 1973

Supervisor: Dr. Glenn R. Snider

The problem for this study was to discover and analyze
policies and practices in Oklahoma urban high schools which
indicated a commitment to or a violation of the fundamental
human rights of students.

More specifically, the effort was designed to determine the
extent to which high schools in Oklahoma’s largest urban cen-
ter recognized and provided opportunities for the development
of understandings, responsibilities and behaviors consistent
with certain human and civil rights as delineated by the Phj
Delta Kappa Commission on Education and Huinan Rights and
employed by that organization’s Teacher Education Project
in its publication, A Guide for Improving Teacher Education
in Human Rights.

The study attempted to determine whether or not there
were significant differences between the perceptions regard-
tng school policies and practices by the following subject
groups: (1) between males and females, (2) between blacks
and whites, and (3) between high, middte, or low socio-eco-
nor .c levels.

Nine public high schools were included in the study. A Strat-
ified Random Sample was drawn from each school with 347
twelfth grade students utilized as the total sample. There
were 97 black students included, 48 f whom were females
and the other 49 males. Of the 250 white students, 128 were
females and 122 males. The total sample reflected 176 fe-
males and 171 males.

The results of the study indicated {1) a significant differ-
ence between the ratings of schools by respondents, (2) a sig-
nificant difference between the ratings made by blacks and
whites, (3) a highly significant interaction between the vari-
ables of sex and race, and (4) a significant interaction between
the variables of race and socio-economic levels.

Seventy-one percent of the subjects were of the opinion
that their schools sponsored exercises or activities that pro-
moted a particular religious belief. Seventy-six percent of
the subjects did not think that their school officials provided
students ¢pportunities to mix and interact 1n all school ac-
tivities with students of different races. Seventy-five percent
of the subjects did not agree that their schools provided an
equal educalional opportunity for all students regardless of
academic ability, race, socio-economic or religious back-
greund.

Qver half the subjects in the sample indicated that they
were not allowed to participate meaningtully in the develop-
ment of school rules and regulations relating to student be-
havior and conduct. Over a third of the subjects felt that their
schools did not provide opportunities in some phase of their
regular classwork for students to learn what their rights were
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in relation to the Bill of Rights.

It was concluded from the findings of the study that minimal
organized opportunities existed in all nine high schools for
students to gais deeper msights, understandings and appre-
ciations for the values and Fuman rights -“which form the Lasis
for Amarican Democracy.

Order Mo, 73-23,909, 179 pages.

AUTHORITY, DISCIPLINE AND STUDENT RIGHTS

Donald Rhoads TUNNELL, Ed.D.
Temple University, 1973

There is often a good deal of confusion exhibited in discus-
sions involving the concepts authority, discipline and student
rights. In this dissertation I have attempted to provide philo~
sophical analyses of those concepts and to work out a theory
as to their place in an educational practice.

I argue that authority--“the right to make decisions that are
binding upon others”™--does have a place 1n an educational prac-
tice due to what we mean by “educational practice,” and that
teachers in an educational practice have authority over thelr
students. Teachers have the authority rights that are granted
to them by the practice although such rights are defeasible,
and they have--by definition--the right to teach, if “teacher”
is used in its role sense rather than in its occupation sense.
The practice many, of course, limit the manner in which
teachers exercise their authority; it may limit the manner in
which discipline 1s carried out; 1t muay grant students various
rights (or 1t may be required to do so by the courts), and to
grant students some rights may very weil be to deprive teachers
of some of theirs. Even though teachers have authority, there
may be excusing conditions and mitigating circumstances such
that students need not or should not follow the teacher's direc-
tives. (I make an assumption that stmph{ies the moral prob~
lems that are raised by such discussions, viz., I assume that
there is no compulsory schooling.)

Teuchers may be gwven the right to disciphine their students.,
“To discipline” may mean “to pumish,” “to train,” “to control,”
or “io make orderly.” If a teacher 1s to discipline, 1.e., to
penish, a student, then he must be 1n authority over him. On
occasion, 1t may be necessary to discipline, 1.e.. to control,

a student if he 1s violating a particular set of norms the ob-
servance of winch 1, aecessary {or the educational encounter
to be ettetive. Varous pedagogicai irodels--e.q., the lecture
model, the discussion niodel, the open classroom model--re-
quire different sets ol rorms in order to be effective. Hence,
the occasion for disciplinary acts may dilter from one peda-
gngteal model to arother. Some pedagoyical models--those
that employ educational tasks--allow the tasks to order the ac-
tivities of the students. hence they allow and, or proniote :tu-
tonomy and self-discipline. In such circumstances tae need
for authority and discipline may be reduced.

In order to decide how rights are to be distributad within
an educational practice, it 1s necessary to understand what an
educaticnal practice is, and tn order to understand that, one
needs to understand why an educational practice is established,
Consideration needs to be given to the aims of the practice,
1its content, its organization and its participants in order to
understand how rizhts are to be distrihuted. There are hmits
within which it 15 rational to distribute rights in such a prac-
tice: (1) what we mean by “educational practice” sets limits
to the way in which rights can be distributed, and (b) there are
limits to how rights can be distributed and yet have the prac-
tice be carrled on effectively. There are also moral and legal
Iimits to the ways In which rights can be distributed within an
educational practice.

Recent court decisions suggest that judges are in the pro-
cess of changing their conception of educational practices.
Since conceptions of a practice are dependent upon a set of de-
scriptions, the descriptions that have become common are
important. The courts have recently begun to grant teachers
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and students certain rights. No longer does “respect for au-
thority” justify unlimited administrator authority. The courts
now, apparently, hold that administrators must be able to show
that their use of authority maintains or promotes some legiti-
mate function of the educational practice. The variety of ways
in which rights can rationally be distributed is very wide, but
some distributions would be logically absurd, some would de-
feat the aims of the practice, some would be immoral and some
would now be illegal, Order No. 74-1831, 144 pages.

PROCEDURAL DUE PROCESS IN COLLEGE AND
UNIVERSITY DISCIPLINE CASES

Richard David WERTZ, Ed,D.
Columbia Uriversity, 1973

Sponsor: Professor W. Max Wise

Traditionally, colle;zes and unmiversiites 1in the United Siates
have been accordud substantial discietisan in the adnunistration
of student disciptine. Recently, this situation has changed and
the courts have estublished specific gurdelines especially tor
public colleges and umversities in order that the requirements
of procedural due process be met,

The purpose of this study 1s to deternune the extent to which
procedural due process s being provided by colleges and uni-
versities in their disciplinary procedures. The provision of
due process by the institutions is analyzed according to whether
the institution is private, public, or sectarian: according to
whether the institution offers a two year program. offers a four
year program, grants a master's degree, or is a unlversity;
and according to the geographical region in which the institu-
tion is located.

The study presents i sclected review of court cases, stated
policies of professional organtzations and groups, and observa-
tions and recommendations of lawyers and educators in regard
to procedural due process in disciplinary procedures.

The data were obtained through a questionnaire sent to a 10
per cent random sample of the accredited colleges and univer-
sities in the United States. Of the 207 questionnaires sent, 153
were returned (88.4 per cent) and 173 were considered usable
(83.5 per cent). The questionnaire material is supplemented
with datu from interviews with deans of students.

Seveateen elements of pracedural due process compiled
froin court rases, stated policies of professional organizations
and groups, and the literature are incorporated in the question-
naire.

To assist 1n the interpretation of the questionnaire data, due
brocess 1s detined 1 terms of seven basic elements appro-
priate in college and umiversity disciplinary proceedings stip-
ulated by two federal courts and represent minimal, not ex-
haustive, requirements for the provision of due process.

All of the seven basic elements of due process are provided
by 61 per cent of the institutions in the study while 99 per cent
provide one or niore of the elements. The provision of the ad-
ditional elements ot the total of seventeen are provided in sub-
stantial numbers.

Differences in the provision ot due process according to m-
stituttonal control were apparent. Private (independent) msti-
tutions provide less procedural due process than public insti-
tutions, but provide more procedural due process than sectarian
(church-retated) mstitutions,

Differeaces were also apparent accotding to mstitutional
program. The umversitios and mstitutions granting master’s
degrees provide more procedutul due process. with umversi-
ties 1n the lead, than do the two year and four ye.ar institutions.

Ditterences by geographical region werve discermble, bot
were less distinet than were the ditterences by type of control
or type of prosram. Institutions in the southern region provide
Iess procedural due process than tnstitutions in the other re-
gons.

Over 70 per cent of the deans reported they are satisfied
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with their role in disciphine. Seventy-tive per cent of the doans
1n this group indicated their involvement in discipline 1s hmnted
to e¢ither assigning a case to a judicial hoard or to sitting; nn,
or betnyg an adeiser to that board.

The data adicate that deans are more satisfied with therr
role when they are less diectly wvolved tn discipline. Nearly
50 per cent of the deans reported that the main purpose of therr
disciplinary procedures are to protect the welfare of the stu-
dent first . nd te protect the reputation of the nstitution second.

Ordes No, 73-15,031, 275 papes.
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